
SYMPOSIUM	  
Future	  Directions	  for	  Language	  Education	  in	  Ontario	  

Centre	  for	  Research	  in	  Languages	  and	  Literacies	  
Ontario	  Institute	  for	  Studies	  in	  Education	  

Friday,	  November	  20,	  2015	  
	  
	  

Notes	  	  
	  

 
Special	  thanks	  to	  note-‐takers:	  	  Heba	  Elsherief,	  Stefanie	  Muhling,	  and	  Shakina	  Rajendram	  	  
	  
	  
	  

Table  of  Contents  

Opening	  Ceremony	  &	  Welcome	  ..............................................................................................	  2	  

Keynote	  presentation	  .............................................................................................................	  2	  

Panel	  1	  with	  Q&A	  ...................................................................................................................	  5	  

Q	  and	  A	  ..................................................................................................................................	  7	  

Breakout	  session	  1	  ..................................................................................................................	  9	  
Roundtable	  Discussion	  I	  -‐	  Policy	  .......................................................................................................	  9	  
Roundtable	  Discussion	  II:	  ...............................................................................................................	  13	  
Roundtable	  Discussion	  III	  -‐	  	  Teacher	  Education	  and	  Development	  ..................................................	  13	  

Panel	  2	  with	  Q&A	  .................................................................................................................	  17	  

Breakout	  session	  2	  ................................................................................................................	  20	  
Roundtable	  Discussion	  II	  -‐	  Policy	  ....................................................................................................	  20	  
Roundtable	  Discussion	  II	  ................................................................................................................	  22	  
Roundtable	  Discussion	  II:	  ...............................................................................................................	  26	  

Closing	  ceremony	  -‐	  Elder	  Cat	  Criger	  ......................................................................................	  26	  
	  
	  
	  
	  
	  
	  
	  
	  



	   2	  

Opening Ceremony & Welcome 

 
Elder Cat Criger 
Welcome to the land 
Discusses the fact that he does not speak Cayugan – his own language – very well. 
Puts on electronic calendar – learn Cayugan on each day 
The opening words were in Ojibwe (also not his own language) 
 
Draws attention to the caretaking of the Huron-Wendat and the Mississauga First Nations 
 
Talks about his son speaking about the many languages that are being spoken at his daycare. 
How the language is unfriendly in the way that it is spoken differently from the way it is written. 
But also how many speaking different  
 
Speaks of gift of language, communication being a gift that we can give to one another  
Alludes to hunters also developing silent language for the pragmatics of communication and not 
being detected 
 

Keynote presentation 

 
Patricia Duff  
Introduces herself and her role at UBC 
 

-‐ Languages and literacies 
-‐ Focussing on a research centre interested in Chinese 
-‐ Also re-teaching of indigenous languages 

 
Comparisons between BC and Alberta in terms of language planning 

-‐ Heritage language education programs much stronger in Alberta 
Compares colleagues experiences in the United States 
 

-‐ Australia and New Zealand  
-‐ 3 official languages, i.e. English, Maori and New Zealand Sign Language    
-‐ the power of language policy and the message that it sends 

 
Taking lessons in Canada from the learning that has gone on around the CEFR 
 

-‐ Acknowledges the contributions of OISE in terms of LLE 
-‐ references Jim Cummins work 
-‐ BC context, acknowledges Wendy Carr – e.g. her work with CASLT and with extended 

French 
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Issues with curriculum that have not been developed but not implemented around FSL and 
International languages 
 
Political, personal, pedagogical, performative, pluralistic 
 
French immersion in Vancouver very popular but also increasing importance of Chinese 
economically     
- notices relatively little Mandarin in schools 
1 bilingual school in Vancouver vs. 12 or 15 in Edmonton 
 
- demographics show in Alberta, German was a strong language in schools.  Now Spanish is 
more popular in high schools in Vancouver. 
 
Went through Canadian data re:  groups of language speakers 

-‐ dominance of Asia-Pacific languages 
 
Cross border sharing talking about revitalizing reclaiming and decolonizing language finding 
ones roots and ones cultural roots 
 
Plurilingual pluricultural  culturally sensitive individuals are needed in our society 
 
CNN when Christiane Amanpour was reporting on Paris events 
 -CBC had immediate bilingual translation of the remarks 
 
We need metalinguistic advantages     
 - even when one forgets the first language, we have the amplification effect of the 
metalinguistic skills that are transferable and can help us reclaim 
 
ASL education for parents of deaf children  
 - parents being second language learners of ASL which is the first language of their 
children 
 
Discussing how we can best meet these various needs 
 
The Five Ps   
1.  POLITICAL  

-‐ History 
-‐ Status 
-‐ Hierarchies 
-‐ Credentials needed    
-‐ Recognition 
-‐ Rights 
-‐ Elitism 
-‐ French immersion vs. core French 
-‐ Large, small, endangered languages 
-‐ FNMI 
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-‐ Larger languages, i.e. Ojibwe , Cree, Inuktitut 
-‐ Small languages – worked with PhD  students in BC doing auto-ethnographic work 

around Cree urban vs. reserve users.  Papala small endangered language 
-‐ Heritage vs international languages 
-‐ Curricula development difficulties 
-‐ Early intervention and funding  for ASL  - medicalization best of intentions denying 

devalidating deaf culture 
-‐ Finding ways for languages to be validated 
-‐ Scarce resources, packed curriculum and fewer languages being taught 

 
2.  PERSONAL 

-‐ Language isn’t just a curriculum subject 
-‐ Imagined identities – desire to be part of the community of speakers of that language 

o Gives example of Deaf CULTURE    
o Example of Japanese people speaking English 
o Francophone and other minority cultures 
o Language revitalization – deep desire to be reconnected to ones roots 
o Positioning and shame around being of a culture but not being able to speak the 

cultural language 
-‐ Sociocultural TURN   language is about “voice” “agency” finding ones own voice and 

multilingual identities 
-‐ Part of ones trajectory and pathway – contributing to us being more engaged citizens 

 
3.  PEDAGOGICAL 

-‐ Articulation 
-‐ Inclusion 
-‐ K-12 processes of inclusion but little articulation between k-12 and then university 
-‐ US speaks of K-16 pipeline 
-‐ Attrition from French immersion and other languages 
-‐ Teacher supply and qualifications 
-‐ Marginalization and mainstreaming of languages 
-‐ Indigenous knowledge and content 
-‐ Curriculum frameworks 
-‐ Expected outcomes – what is learnable:  expectation, hope and desire.  Managing 

expectations around language learning 
-‐ Beyond grammar  

 
4.  PERFRORMATIVE ASPECTS OF LANGUAGE 

-‐ Sacred Fire Project 
-‐ Inconvenient Indian 
-‐ Cultural significance   FNMI and deaf cultures 

 
5.  PLURALISTIC 

-‐ We need to be more plural in our use of language 
-‐ Flexible learning pathways.  Multiple pathways to language learning 
-‐ Life-long learning 
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-‐ Appropriate content, methods needs, e.g.  ASL for parents, Chinese for parents to 
communicate with adopted kids etc. 

 
Patricia Duff adds:  (6) Pluralism 

-‐ We need to be spending more time with Spanish, here in the Americas 
-‐ Thinking of dual language programs     
-‐ OPENING up our minds to Spanish in Canada 
-‐ attendee speaks in indigenous language and then continues in English discussing needing 

to revitalize Anishinaabe language.  Also talks about the high proportion of deafness in 
many indigenous communities and the importance of developing Anishinaabe sign 
language 

-‐ he has no place to go back to to learn his language; there is no other physical home land 
 
Representative from Carleton University 

-‐ A lot of Inuit are moving to cities   
-‐ There are 11 or 12 Inuit languages; 9 different scripts 
-‐ Rather than choosing 1 of the 9, they have chosen a Roman script; rather than syllabics 
-‐ Issues of urban users of indigenous languages or indigenous language learnier 

 
Patricia Duff notes that UBC offers Cree language courses to urban Cree 

-‐ Comment that someone’s son not considered multilingual at school as he does not speak 
English 

 
Patricia Duff talks about bilingual texts and stories    
 
Deaf participant stands up and states that there is advocacy work happening to get ASL and 
LSQ   integrating 

-‐ Leader of DEAF ED training program at York University does not consider it mandatory 
to graduate with proficiency 

-‐ There is a K-12, ASL curriculum but no proficiency requirements 
-‐ We have an ASL curriculum but we have teachers who cannot sign 
-‐ We need revitalization  
-‐ We need programs in school for ASL for all children   
-‐ e.g. in US, ASL public school, all children sign 
-‐ We do have a charter of rights and freedoms 
-‐ To have a legal challenge according to a charter challenge protecting minority languages 
-‐ ASL/ENGLISH curriculum in the US     

Patricia Duff says that we usually think of ourselves in Canada as being leaders in 
language education and multi-literacies but this is an example of where we have a lot to 
learn from the US 
 

Panel 1 with Q&A 
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Amos Key Jr.  
-‐ speaks in Ojibwe.   
-‐ Explains that his Ojibwe name literally means:  “he works with words”.  Discusses irony 

of his given name   
-‐ Mr. Key Jr. is a Mohawk from Six Nations, turtle clan.  He used to teach for the London 

DSB years ago 
-‐ Woodland Cultural Centre in Brantford – emerged out of the White paper on Indian 

control of Indian education 
-‐ He was head-hunted to the Woodland Cultural centre as a language educator 
-‐ Immersion education for indigenous languages which is a “poor second cousin” to the 

English language school on Six Nations    
-‐ School now goes to grade 12 and some graduates have gone on to higher education    
-‐ BMO has now stepped up to mortgage the building of the new school for bilingual 

Mohawk, Cayuga and English school 
-‐ Refers to Justin Trudeau’s promises for indigenous languages 
-‐ 160 million promise nationally was reduced to 5 million by Harper 

 
In his journey he has worked with synchronous e-learning secondary school which serves as 
a platform for anyone who wants to take it.  
-‐ most school boards only credit 1 course for indigenous language 
-‐ talking about opportunity for 4 or 5 credits towards high school diploma 
-‐ synchronous e-learning secondary school 

 
Joanne Cripps – Deaf Culture Centre 

-‐ 95% of deaf children now enter the education system with no language 
-‐ we need to get rid of the measuring of students in terms of percentage of hearing loss 
-‐ we need to build their visual language base  
-‐ ASL and LSQ must be moved forward as an issue 

 
Guy Leclair  - Canadian Association of Second Language Teachers  (CASLT) 
CEFR 

-‐ Speaks of the benefits of CEFR:  student autonomy, learner autonomy, and life-long 
learning 

-‐ Teacher is basically the penultimate link to all language learning 
-‐ How do we get the policies to the teachers and implement in the classroom 
-‐ Gaps between research and practice 
-‐ Uses the Ministry of Education of Ontario's new FSL curriculum 
-‐ The CEFR is in the program but the tools and the resources have not fully been explored 
-‐ Sharing of information - as a shared objective a strategy shared by all stakeholders 
-‐ Document establishes planning and reporting measures – timeline of 10 years 
-‐ Data should be shared by all stakeholders in language education 
-‐ Focus on what students can do 
-‐ How do you make it a reality for leaners and students 
-‐ Implement ActionORIENTED approach - how do we get it to the students 
-‐ What percentage of secondary FSL students drop courses  - questions about policy 

implementation     
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-‐ Calling for collection and sharing of answers to these questions 
 
Christina Schilling – Curriculum Leader, Upper Grand DSB 

-‐ How do we help teachers understand what the action-oriented approach really means? 
-‐ As teachers and learners we want all want students to see learning a language as 

something we do to enrich our landscape 
-‐ Languages connect and expand our ability to learn 
-‐ It's not about perfecting language, it is about using language to communicate with one 

another; not perfectly, but effectively 
-‐ Leaning through our discoveries, we are not preparing students for the next grade  
-‐ Confidence, Proficiency and Achievement 
-‐ Dealing with public opinion that French teachers have more difficulty doing performance 

appraisals  
-‐ Why would anyone want to be a teacher of French?  

o Dealing with attitudes against learning French.  This effects what students do in 
the classroom 

o Classroom management issues greater for FSL teachers 
 
Luca Buiani, Int’l Languages Educators Association of Ontario 

-‐ Example that TDSB offers more that 50 International languages 
-‐ TCDSB offers 19 different languages 
-‐ Multiple agencies that they must deal with, e.g. Goethe Institute, Alliance Française, 

Italian Cultural Centre, etc. 
-‐ Modern curriculum following the guidelines of Ministry of Education curriculum 

document for International languages 
o difficulties in implementation of curriculum 

-‐ Variety and flexibility of what parents expect for International language instruction and 
what teachers are able to provide 

-‐ Challenges of who gets to take International language courses 
-‐ Competition among language groups who want their language offered 
-‐ These courses are not necessarily taught during the day – e.g. after school, lunch time 
-‐ funding limited for International languages 
-‐ Most resources found through embassies and consulates 
-‐ Establishing networks is vital 

 

Q and A 

 
-‐ Deaf education rep. 
-‐ Talks about the lack of political and diplomatic channels that exist for us 
-‐ How do you go about reaching out? 

o For example, international languages reach out to consulates but deaf 
communities don’t have an embassy 

-‐ Working towards getting LSQ and ASL recognized as languages of instruction 
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Jeff Bale asks why it is so hard to get ASL and LSQ recognized as languages of instruction? 

-‐ It needs to be recognized as an attitudinal change 
-‐ We need to look at children as visual learners rather than having hearing loss 
-‐ Dealing with hearing people who know nothing about deaf people   
-‐ Need to change attitudes 

 
Anita Small refers to her article on Attitude Planning         

-‐ Asks panel if they have seen huge changes in attitude in other areas 
 
Amos Key Jr. responds – from indigenous perspective  

-‐ It was 7 generations of humanity to take away aboriginal languages now this is starting 
-‐ Small phrase of leaders greeting in their language – this is new and very encouraging 
-‐ Now there is a recommendation of an indigenous language commissioner 
-‐ Could that happen with Department of Canadian Heritage?  

 
International Language delegate talks about the need for parents to make noise and advocate 
 
Cat Criger 

-‐ Sometimes there are complete misunderstandings in translations 
-‐ Comment about DIAND  
-‐ Indigenous is now the new term 
-‐ So we need to be careful about interpreting words from the cultures of others without 

about them 
 
Talks about the culture, about the medical community, approach to children starting life having 
failed the hearing test.   
 
Need an attitudinal change – to come from a position of acceptance and valuing rather than from 
loss 
 
The  child’s first language is the parents second language 
 
Comment from student: 

-‐ Language is not only for speaking or communication but for living, for understanding 
your position in the world 

 
Mary Cruden – CPF 

-‐ Enormous change of attitude about learning other languages in this province  
o 100 years ago it was illegal to teach French in Ontario schools 

 
Teacher Education  

-‐ Minds off of get through the course rather than communicate 
-‐ Attitude change re: French speaking people in board situation 

 
Create a paradigm shift re:  indigenous peoples     
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-‐ we need to debunk the term Culture 
-‐ the intelligence of these peoples come from language  
-‐ point of contact there was democracy in the lower great lakes.  No need for suffragettes 

because civilization was led by women 
-‐ need to educate teachers about the nations 

 
 
Comment about need to rename Modern Languages 
 

Breakout session 1 

 

Roundtable Discussion I - Policy  

• Paula Marcus (program coordinator for ESL & ESD):  One thing that was not addressed 
in the panel sessions were the needs of English Language Learners (ELLs). There is huge 
variation in how school boards are allocating funding from the Ministry of Education 
(MoE) to fund programs for ELLs.  The mandated policy on ELLs released by the 
government about 8 years ago has alleviated the differences between school boards in 
some ways.  But there is still a huge challenge in providing the ESL support and services 
that students need in K-12, especially across the different boards. Some boards have 
highly developed programs, while some don’t.  Some school boards are devoting all their 
ELL funding to those programs, some are not.  The government needs to ensure that 
whichever school board a student attends, they have the same amount of support.  There 
is a requirement that boards have to report what services they are providing to increase 
achievement of ELLs, but there is a huge variety in these services.  A lot of the fund goes 
to general expenses (“relieving cost pressures”) instead of going to specifically support 
the ELLs. 

• Recently the MoE released an “international language education strategy” document. 
This reflects some sort of coordinated effort to develop the encouragement of 
international education programs.  But in reality, in many school boards across the 
province, the promotion and marketing of international education to students from other 
countries is looked at just another way to relieve cost pressures.  There is great variation 
in how much of the actual revenue flows back to provide more ESL teachers and support 
to ELLs.  For example, in Paula’s school board, there are 1300-1400 international 
students who are paying $14,000 each a year to attend their school board, but there is no 
match in terms of the ESL teachers and support they receive. 

• Patricia Duff: A student at UBC has just finished his PhD on international education 
policies in BC.  His thesis reports that in BC policies, international students are not 
classified as “ESL” but as “international”.  Thus, it is not assumed that they need ESL 
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support and there is no consideration of how they need to be supported in ways that will 
be distinct from local ELLs. 

• Paula Marcus: We need to work together not just with the MoE but with other federal 
and provincial partners to become a welcoming new home for the refugees. We need to 
make sure that they get the English support to go along with their integration.  The school 
boards in Ontario are not prepared to absorb thousands of refugee students without 
additional funding that takes into account the unique needs of refugees. 

• Mary Cruden (Canadian Parents for French):  Are school boards included in the 
discussion on incoming refugees?  Who was the consultation group on that? The MoE is 
very selective about who they include in their discussions.  In developing the 
international education strategy, only the school boards interested in generating revenue 
were consulted.  

• In terms of the development of global competency, simply bringing in one foreign 
student into a classroom with a majority of local students does not develop their global 
competency.  The American Teachers of Foreign Languages is an example of an 
institution that is forward thinking in how to develop this competency. 

• Strategies that are developed by the government don’t have enough representation at the 
planning level because the right people are not brought together in the discussion. 

• Jennifer Jackson – these strategies are always political because people say what they 
need to say in order to get the support and resources they need from the government. 

• Patricia Duff – In the US, the critical languages (Arabic, Urdu, Korean, etc.) are now 
being supported by the department of homeland security. Even though the ideology of 
these institutions may not be aligned with educators, educators are still accepting their 
funding because they are the only provider of funds. 

• David Kerr – We need to think more broadly about policies.  The Ministry of Training 
Colleges & Universities have policies related to language, there are also policies at the 
federal level. 

• Jennifer - Are we talking about the L1 or L2?  We may be talking about French as an L2 
when there are people having it as L1.  There are different levels that we need to tease out 
when we talk about policy implications. 

• Patricia Duff – Especially pertaining to ASL, there is a critical need to enable kids to get 
a solid foundation in language and literacy before they enter school so that they are able 
to communicate with their teachers and peers.  It is surprising that this has been so 
neglected.  

• Jennifer – There are university training programs that provide language education but 
they are not properly oriented.  Let’s step back and think about how those programs came 
to be. 

• Eve Loque – In terms of the idea of chartered rights pertaining to language, what might it 
look like if we opened up the different ways or different opportunities that exist in the 
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charter, and how could they be widened to move away from equality and access, to actual 
language and language as culture rights? 

• David Kerr – Different ministries all have language policies.  Hearing impaired people 
exist in all those ministries.  We need to reach above the individual policies, and look at 
the larger system of policies in order to change it systematically.  We LIVE as deaf 
people.  It is offensive that this is not recognized.  The frustration is that deaf people are 
not at the different levels of policy and regulation making. 

• Jennifer – It’s easy to get resources for deaf people with HIV or living in poverty, but 
not for others.  But there is now more support from non-deaf legal advocacy channels, 
and we are making progress in this area.  We are planning to launch a challenge to the 
charter pertaining to our rights.  This is going to shed light on the prevailing 
discrimination against deaf people that acts the same way as homophobia does.  We need 
to address what the biological reality of deaf people is, and how we can recognize that. 

• Donna Patrick – We need to discuss the relationship between indigenous people and the 
state.  There was a taskforce on aboriginal languages tabled around 2005/2007.  In that 
taskforce, they made a clear case that aboriginal language rights are de facto 
constitutional rights.  Their language is part of that right.  The TRC talks about cultural 
genocide in their summary report, explaining it as a violation of their rights. In Canada, 
the state is not a part of this conservation.  The calls to action are leveraging on the 
constitutional rights.  There is legal leverage by the state on reviving the languages.  The 
call to action asks for absolute control by the indigenous people of the policy that is 
formulated.  

• Jeff Bale – Looking at history of heritage language policies, the TDSB and CDSB 
instituted the programs to learn heritage languages, and the provincial policy was based 
on these.  The policy didn’t start with the chartered claims; it started with parents’ 
demands that gained momentum.  It’s important to look at other levels and other 
strategies to get policies in place. 

• Jennifer – One of the distinctions that I can draw between deaf and indigenous 
communities is that the indigenous struggle is a family struggle, but it’s not that way for 
deaf people.  The government is intervening in deaf families.  Where do we push the 
tension?  Which is more urgent?  Indigenous children and deaf children are both critical 
issues to look at. 

• Kristin – We need to challenge the framework of rights because it hasn’t been effective.  
We have policies and legislations in place, but on a daily basis we still witness and 
experience human rights violations through acts of abuse and trauma.  The language 
deprivation of deaf children is one such violation.  It’s important to take a grassroots 
approach to this.  There are 4 deaf schools (3 ASL, 1 LSQ – all under the MoE, not under 
the school boards).  These schools should be placed under a different type of school 
board.  How do we bring back that grassroots approach when it comes to revitalization 
from the community? 
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• Donna – On the issue of the appeals to the charter of rights, the funding mechanisms 
have not been there in a way that bilingualism is officially recognized and supported. 
There is a structural architecture in the government where different departments are 
taking up funding of aboriginal languages.  It is necessary to look at the grassroots level. 

• Kristin – Teaching Indigenous languages needs to start at the local level. 
• Donna – But the teachers shouldn’t be volunteers, they should be paid.  It needs to be 

funded. 
• David Kerr – We have pressure from the community, grassroots initiatives, department 

initiatives – we need to take these levels as a whole to affect real policy change.  
Switching to a school board with community involvement will really make a change.  
Deaf schools have no capacity for stakeholder involvement in decision-making.  Is that 
the case in any other community? 

• Paula Marcus – How can they run schools without people from the deaf community in 
the policy making? 

• David Kerr – There is currently a protest in the schools for the deaf.  We are asking for 
deaf leadership.  Deaf and hearing people should be working together on an equal 
footing.  We need to have deaf perspectives, deaf world knowledge, deaf experiences. 
The system that has failed the deaf children. 

• Jennifer – People haven’t had the opportunity to develop and attain the credentials to get 
those positions of leadership.  We are trying to advocate for minimum standards for 
teachers of the deaf.  Hearing teachers would take a summer long course to learn sign 
language and get qualified.  The deaf people don’t have the same opportunity to attain the 
credentials. 

• Mary Cruden – There are parallels in the French Immersion schools where the 
principals are barely French-speaking and they are unable to assess what’s happening in 
the classroom.  There are many documents about stakeholder involvement.  The MoE is 
made up of people who are often overwhelmed by their jobs and the lack of resources to 
do what they know in their hearts is right.  Stakeholder groups often go in with the 
expectation that the ministry can fix everything.  We could break down our suggestions 
to make them more practical. 

• Patricia Duff – The ASL deaf communities can ally with other language groups to 
mobilize key people who can give the communities more visibility.  This is an 
opportunity. 

• Jennifer - Language acquisition cannot be done through technological mediations. 
Visual language must be provided to children in order to avoid language deprivation for 
children.  Children are not exposed to a rich visual language because the focus is on 
auditory interventions (cochlear implants). 

• David – In the deaf education system the medical system has much more presence. The 
community has not been as involved as the medical field in deaf education.  We don’t 
want to be pathologized, we want a space where people can engage in the world and live 
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their lives normally.  Why is the medical establishment in our schools, and what are the 
implications of that? 

• Patricia – Very few people understand that sign language is a language and not gestures.  
People don’t realize the richness and systematicity of ASL.  People don’t understand that 
it’s a sophisticated language system. 

• Mary – In the CEFR, sign language is included and recognized as a language.  
• Kristin – Deaf children need access to sign language as their first language. 

Roundtable Discussion II: 

 Introductions were followed through with answering the question of the problems each 
person saw as needing to be addressed in relation to future language directions and the role of 
curricula as such. 
 
Persons asked:  
 

• How to really make the distinction between culture and civilization in terms of 
indigenous language education and deaf community needs? 

• How to deliver curriculum to teachers who are already overwhelmed? 
• How to bypass governmental laws that still limit the implementation of curricula in 

remote Indigenous communities? 
• How to integrate Indigenous worldviews into education - especially for non-elementary 

students? 
 

 The panel then spoke about the hope to capitalize on commonalities between us - what 
might be learned from the French language experience in Ontario to aid the cause of other 
minority languages?  What do we do to implement ideas to teachers who are already 
overwhelmed?  What of those teachers, who even if well-intentioned, do not look at treaties 
critically, do not know the nuances of Canadian history?  How would braveness to challenge the 
“status quo” on teachers’ part be rewarded through support of curricula documents?   
The panel spoke about the need to rewrite to rewrite curriculum documents and even if that is 
difficult, to at least add hyperlinks or alternative online sources so that teachers may have access 
to them.  We spoke about the edugains.com website and alternative online spaces for teacher 
professional development.   
 
	  

Roundtable Discussion III -  Teacher Education and Development 

-‐ expanding of professional development 
-‐ language education at large, special interest in teacher education and change 

 
Callie Hill  

-‐ Mohawk immersion education      
-‐ not a teacher not a fluent speaker shortage of teachers       
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Tara Skitters  

-‐ Ahkwesahsne Freedom School 
-‐ One of the first students of the school when it opened in 1979  

 Learned Mohawk as an adult 
-‐ Difficult for Mohawk teachers to follow an Ontario guideline.  Neither Ontario nor New 

York State curricula are appropriate  
-‐ Students are speakers first and readers and writers second 
-‐ The teachers are not required to have certification   

o They are approved of by elders to be teachers 
 
Gary  

-‐ Father of 6 children one of whom is a teacher in a private school 
-‐ International Hebrew School.  Yeshivah school – also special advisor to public affairs for 

Canadian hearing society 
 

-‐ Focus on language planning attitudes  
-‐ CHS.ca barrier-free  
-‐ Former chair of York deaf teacher education program 
-‐ More and more need for deaf individuals to become certified as teachers 
-‐ Importance to train students and parents to become deaf advocates 

 
Barbara O’Day, linguist    

-‐ worked with Gary on Deaf Education report 
-‐ She said that report was shelved  
-‐ Could the issue of working with ASL groups and aboriginal language advocates 
-‐ Seeking better opportunity to make change 

 
Joanne Cripps   

-‐ York teacher of the Deaf education training program it is horrific 
-‐ No jobs for DSL program 
-‐ students are funnelled into an auditory verbal approach 
-‐ Looking for changes in teacher education program 

 
Antoinette Gagné's comments about Joanne’s comments     

-‐ facing similar struggles at OISE 
-‐ Past several years notifying future TCs warning them that there are no jobs and few 

practicum opportunities  
-‐ Looking at the messaging to International languages students about this disturbing trend 

of Universities being businesses; not just with international languages or indigenous 
languages; similar paths in teaching French 

 
U of O rep:  

-‐ Notion of important decisions made by people who are not necessarily in the classroom 
but idea of going to education to have a job – and if it doesn’t lead to that , then I’m not 
going to do it 



	   15	  

-‐ We need to talk about the purpose of education – What does it need to be a citizen of the 
world? 

o What would be the role of language and language learning? 
o Need to find and create bridges   - discourse to create bridges 
o We are all language learners and language teachers 

 
Mimi  

-‐ shortages of FSL, Mohawk, and ASL teachers  
o How can we work with this? 

-‐ Number of deaf students in colleges and universities is down  
-‐ Culture of fear and culture of silence     
-‐ systemic pressure, political pressure 
-‐ How do you get into talk to the politicians?  They are the gatekeepers 
-‐ Teacher development programs are based on policies 
-‐ Many minority groups and minority languages 

 
We need public education 
How do you get people to talk about their rights 
 
Barbara O’Day  

-‐ Deaf education advocates  
-‐ Superintendent of Deaf schools could not communicate in ASL 
-‐ To get your Deaf Education AQ – all you need is 2 courses in ASL to get the certification 
-‐  Students’ teachers are not fluent in ASL cannot interpret 

 
-‐ Looking at administration and policy makers so that there is a schema according to which 

there is a framework to make these decisions 
 
 
Antoinette:  

-‐ bringing it back to teacher education 
-‐ Focussing in ITE     
-‐ how do we get the right people into the program and give them what they need 
-‐ We are in similar situations 

o So in language situations we have educators who may be language proficient  
 

-‐ Need to work together to think about pedagogy 
-‐ Give them some opportunities to think about what is good pedagogy 

 
-‐ Early entrants – need to look at more than just early entrants 
-‐ We have so many barriers to entry 

o many internationally educated teachers considered not qualified  - so many 
barriers 

 
-‐ Cost of doing a 2 year program is even more of a barrier 
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Interpreter:  
-‐ Deaf Teacher education program in the US is not recognized in Ontario  
-‐ We need those teachers  
-‐ They are not able to teach in Ontario 
-‐ York University does not accept entrants from the Deaf University  
-‐ Ministry:  it's up to the college to figure it out      

 
Innu translator-transcriber: 
I am lucky to land this job    

-‐ others were very well qualified 
-‐ I only have a grade 12 education   but I   do speak the language 

 
Betty Gormley: 

-‐ I hear time and time again from school boards that they cannot find FSL teachers are both 
qualified and proficient 

 
What could we see in the program that would help them to become both qualified and proficient? 
 
Antoinette Gagné: 
 
Linguistic Portfolio of pre-service and in-service teachers 

-‐ Philosophy to embrace the concept of using the language and documenting the use of the 
language 

-‐ Bright lights – individualize their documentation of their language development 
-‐ Finding expert knowers  

 
-‐ Mohawk - challenging not very many speakers    
-‐ We have teachers at our school who have gone to university; but what I learned there is 

not necessarily what I used  
-‐ I found that my teaching came from my grandparents and parents 
-‐ Our teachers have PD days learning more about Waldorf Education; talking about their 

approach and the similarities; we require that they are fluent in Mohawk; looking at 
proficiency rather than paper work 

 
-‐ Pairing experiences with less experienced; mentorship relationships; on the job learning; 

students must be speakers first then literate; challenge in getting funding outside the box 
 
Guy:  

-‐ the framework is not confining  
-‐ Important element of the portfolio is the biography; doing a bio of yourself as a language 

learner;  How can I use my experiences as a language learner to forward my teaching and 
my language learning;  gathering cultural experiences linking language to identity  

 
Barbara O’Day  
Speaks of her challenges in getting her certification recognized by OCT. 
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Panel 2 with Q&A 

 
Jennifer Jackson-Paul 

-‐ Most [deaf] people don’t have a first language; for most people they start school at 5 yrs 
of age but language education starts a birth;  people need to have language education 
from birth 

Brief history of how that takes place: 
-‐ A dead child is born , hearing loss is established 
-‐ An audiologist is assigned 
-‐ No representation from the deaf community 
-‐ There are not AUDISM at play – learning how to speak learning how to listen, and this is 

what the powers that be deem language acquisition 
-‐ Cochlear implants are not the issue – the issue is language acquisition 
-‐ 90 % of children to not  
-‐ A state of emergency – these children are entering school without language 
-‐ Dr Snodden in her work has been developing curriculum for hearing parents of deaf 

children 
-‐ This is a human need for deaf children 
-‐ I am a lawyer and I am working with a group that is developing a charter challenge 
-‐ Critical necessity for visual language 
-‐ This symposium around language together is exciting.  I am recognizing the importance 

of that and I look forward to working together 
 
Michael  Salvatori:  
Importance of language as a teaching tool - whether it is L1/L2 or another subject 

-‐ Good character, language proficiency, pedagogy, and subject knowledge 
-‐ Teacher Education -  show elementary and secondary and some secondary or successful   

TOEFL, IELTS or TESTCAN    
-‐ Most teachers from elsewhere are certified - those who are not it is generally for reason 

of language proficiency 
-‐ One of the projects that that the OCT is now engaged in across Canada is to develop a 

language proficiency tool 
-‐ Because we have labour mobility now, we are trying to harmonize these determining 

tools across Canada 
-‐ Developing a set of teacher tasks that are language tests - now about to get funding to 

pilot the tests 
-‐ Looking at this now for FSL and INTL languages 
-‐ We now have 200+ courses to enable teachers to enhance their pedagogy  
-‐ Problems in determining an across the province minimum proficiency level for taking 

AQ courses - this was very challenging - some regions needed higher levels of 
proficiency, and then for others those same levels would be too high and would prevent 
them from having any enrolment or anyone able to teach those courses 

 
Betty Gormley: 
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-‐ Promoting experiential learning opportunities for kids, advocating for teaching, for 
program 

-‐ Just launched www.frenchstreet.ca - all things French in Ontario 
-‐ State of FSL in Ontario – French Immersion growing at 5.5% annually - 188000 in that 

program 760,000 in core French 
-‐ English language students should have the competence and proficiency to use French in 

their daily lives 
-‐ Also mentions new document on students with SEN - gap between policy documents and 

implementation 
-‐ Front end-loaded early FI is best practice (research-based) 
-‐ 49% of families in GTA are allophones 
-‐ torrid growth of FI – so school boards are looking at how are we going to manage this 

growth 
-‐ would a 50/50 program give wider access especially to L2 English speakers    
-‐ when we think of the FI program, 11 school boards only offer this model    
-‐ the ministry document describes FI as a minimum of 50% French - this enables school 

boards to hire fewer French teachers – it is difficult to hire qualified and proficient 
French teachers 

-‐ Betty refers to the challenges at OCT in certifying  
-‐ Is there an opportunity for future FSL teachers to build proficiency while they are doing 

the 2 year program 
-‐ CPF is always on the table whenever there is a crisis at FSL school board  
-‐ Ottawa Carleton planning to roll back the intensity of their current FI program scaling 

JK/SK to 50 50 
-‐ 60 in grade 1 and 50 in grades 2 or 3 
-‐ 8 delegations that evening - these parents succeeded in delaying the decisions 
-‐ Halton DSB also did a viability study based on imbalances in classes due to vast majority 

of students being enrolled in FI - Resulting in triple grade splits in English language 
classes 

-‐ Experiencing difficulty hiring French teachers 
-‐ No sure-fire solutions  
-‐ Recommendation for a discussion - FSL stake-holders post-secondary 
-‐ To develop and promote FSL education as a career building FSL proficiency within the 2 

year program      
-‐ A collaborative effort that will ultimately lead to bilingualism 

 
 
Roger Lozon:  Agent d’éducation Ministère de l’Éducation, Direction des politiques et 
programmes d’éducation en langue française 
 

-‐ APD - le programme cadre d’anglais pour débutants est une des mesures adoptés par le 
minstère de l’éducation pour aider les écoles de langue française  

-‐ Mandate in French first language system in Ontario to have all graduates be bilingual 
English French 
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-‐ From Grade 9 level on, the courses are called "English" and not "Anglais" - but they still 
have "Anglais pour débutant" (APD) for those coming from elsewhere or also in 
predominantly francophone communities in Ontario  

-‐ APD came out in 2013 - developed a diagnostic tool to help teachers determine where 
students should be -  placed the tool - needs to be refreshed to accompany the new 
curriculum document 

-‐ Goal of the tool is foster learning acquisition and place students at the appropriate level 
-‐ Tool is task based and each task has an accompanying assessment grid 

 
Gary  

-‐ In the education act - the act specifies - ASL and LSQ are languages of instruction 
-‐ In terms of ASL who has the responsibility 
-‐ English speakers evaluating ASL competency of ASL speaking teachers  - who is really 

responsible ?  Who authorizes that ?  Who looks at the standard ? 
 
Michael S: 

-‐ Speaks about the provincial consultations that were taken - guidelines developed 
according to these are being used and open to feedback 

 
Barbara O’Day:   

-‐ speaking again about minimal requirements for ASL for those wanting to take the course 
 
Michael  

-‐ there are opportunities to develop the language throughout the qualification programs  
 

Jeff Bale    
-‐ came from a context where the state had definite proficiency guidelines 
-‐ that it actually shut down access to language teacher education programs 
-‐ It is a genuine dilemma  

 
Participant: 

-‐ Asking for clarification about the ASL proficiency demands  
-‐ 1 qualification and 2 streams - one needs a higher level of proficiency for the specialist 

level in the stream 
 
Question for OCT about proficiency levels and trying to preserve these courses - it’s a catch 22 
 
Joanne Cripps 

-‐ Speaks to the fact that the Deaf Education program at York University program has 
become beyond repair  - perhaps we should spend the energy on trying to fix that 
program OR on starting a new program 

 
Question about the Teacher Proficiency tests developing  

-‐ The possibility of using these tests as gateway tests for admission to faculties of 
education OR for graduation 
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Gary 
-‐ With LSQ proficiency what is being developed in terms of LSQ courses? 

 
-‐ How was the FSL framework development possible - CPF has been a very strong 

organization lobbying with research-based lobbying  
 

-‐ LSQ is an endangered language - We need to fund research in order to ensure the 
preservation of this language 

 
Jennifer Jackson-Paul  

-‐ look at developing the teaching capacity of deaf people - rather than always looking at 
the language capacity of teachers 

 
-‐ Universities across the country do have indigenous language programs (not enough but 

some) - We need to look at taking that approach for deaf education 
 

Breakout session 2 

 

Roundtable Discussion II - Policy 

• The federal government has been pushing indigenous communities towards getting their 
own constitution.  The constitution of indigenous communities is a living document that 
they can change anytime they want.  Their government listens to them at the grassroots 
level.  “They work for us, we don’t work for them”. 

• For deaf people, the issue is the opposite.  We have boundaries that prevent us from 
doing that.  There are still people who think that deaf individuals can’t think for 
themselves.  There is a continuing paternalism. 

• In the Wiikwemkoong Anishinaabek constitution and Wiikwemkoong Children’s Bill of 
Rights, children from birth have access to all resources and services.  

• In indigenous communities, all children, including those with disabilities, are treated as 
perfect.  

• The children in the Head Start program get their native language teaching at the 
elementary level, but not at the secondary level.  In their community, it was considered 
disrespectful to speak to elders in English, so children would always speak to their elders 
in their native language.  But nowadays, children don’t want to speak in their native 
language anymore. 

• What is the breakdown between English & native language in the Head Start program?  
They have literacy for 40 minutes and English for 30 minutes.  The children are learning 
to write in their own language now.  They are trying full immersion in their language. 
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• Deaf indigenous children live off the reserves to learn sign language.  There is more 
funding for the children learning off the reserves.  But when their language is translated 
into sign language, there is a loss of the essence of the words. 

• We should initiate a program for the deaf community to collaborate with the indigenous 
community and support their deaf indigenous children.  What is the ideal model?  It 
wouldn’t be the same as the model for deaf white children. 

• Antoinette – policies are now making allowance of multiple languages in the classroom.  
Traditionally, it was necessary for teachers to only speak in the language they would be 
teaching, and they would ignore the competencies children brought to the classroom.  But 
in many school boards now, there is an understanding that languages cohabit in our lives.  
We often use one language as a bridge to another, or in parallel to one another.  Policy 
needs to recognize that languages have different purposes, and some languages may be 
for certain environments or purposes.  

• Learning French as a foreign language helps to learn English.  The research is out there, 
but it’s not put into practice.  The curriculum for the deaf is not allowing children to learn 
multiple languages. 

• There is no standardization in policy for deaf education.  There are so many mainstream 
children who have no access to attend schools for the deaf.  Attending these schools 
would have social benefits for them. 

• The federal government doesn’t want to interfere in provincial matters.  Why is there this 
disparity in terms of legislation and control?  

• There are services for the deaf community (e.g. Canadian Association of Video providing 
telecommunications interpretation) at the federal legislation level.  But in the area of 
education (provincial jurisdiction), there are a whole lot of different policies.  Federally, 
things are good in terms of access.  But languages and literacies come under provincial 
jurisdiction. 

• In terms of language from birth as a human right, who has control over that?  Although 
the Ministry of Health, Ministry of Community Services, and other ministries are 
connected, they function separately.  They are willing to fund audiology or speech 
therapy; children are referred to medical programs for cochlear implants, etc.  The 
resources and services for sign language acquisition are quite minimal, but the Ontario 
government is quite heavily involved in this. 

• Under the rights framework, different groups of children are seen to be differently 
apportioned rights.   

• In the States there’s a long history of segregation, but the Bill of Rights would influence 
this view of segregation. 

• How can we come together so that people from diverse backgrounds and diverse 
perspectives can decide together what we would want to see in the Bill of Rights? 

• Only 10% of deaf children come from deaf families.  Often times, deaf parents will have 
to fight and advocate for our children to be put into the school for the deaf.  If children 
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can get access early, they’ll have a strong L1. We have to look at what children’s natural 
language is.  For deaf children, it’s a visual way of learning, so why are we fighting that? 
Very few parents who are hearing learn sign language.  Most only receive 1 hour of ASL 
instruction every 2 weeks.  This should be an automatic service that’s provided to 
parents.  

• The Auditory Industrial Complex is powerful.  These companies generate enormous 
revenue.  

• We have problems within our own community to decolonize constructions of identity and 
human right.  Before we go to these bodies of power, we need to first recognize ways that 
we have been colonized by the English language framework.  This internal colonization 
has been oppressing us and creating divisions in our community. 

• There are certainly conflicts, but apathy and exhaustion are the main problems.  People 
don’t have the social energy or economic power to combat the conflicts. 

Roundtable Discussion II 

-‐ Question re:  new ideas since 2nd panel 
-‐ Thinking about language in terms of teacher education 
-‐ What is the knowledge base – thinking about for teachers and teacher education 
-‐ Research shows that the language that is taught in schools is of a specific register 

 
Barbara O’Day 

-‐ Speaks of her experience in northern Manitoba 
-‐ One situation where the students in Cree did not have the language to be able to say 

things like “I need to go to the bathroom” 
-‐ The language gaps about what is appropriate “academic” language even for L1 speakers 

 
-‐ Making the connections about FSL education fluency on a cultural level  

 
-‐ As a teacher we need to be aware of what we do with language in order to be culturally 

aware 
 
Jeff:  

-‐ At OISE they created a stand alone course on how to interact with students around 
language awareness  

Barbara  
-‐ requirement for students - L1 English speakers -  in schools in Newfoundland to learn 

how to conjugate English verbs in school 
-‐ the dialect of Newfoundland English being of low status even in Newfoundland  

 
-‐ To have billets so that you can actually get immersed in a language context 

 
-‐ Billet with others - this is a common interaction in the deaf community  
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Everything is connected language and culture are connected - but if you also develop the culture 
of the school, this can help bring students together and help them to recognise their varying 
abilities  
 
Jeff  

-‐ speaks of the necessity to learn French as part of his professional discourse now 
-‐ He had an experience of being immersed in rural Quebec culture in Trois Pistols 
-‐ Subsidized immersive context  

 
-‐ Governance – at York University in the Deaf education program there is zero governance  

 
Barbara:  

-‐ wondering if you could have French first language schools without any French language 
governance 

 
Christina Schilling: 

-‐ we are not doing ONE French  
-‐ we are listening to a variety of languages 

 
-‐ Develop that language awareness – but the metalanguage 

 
-‐ New 2 year program is now 21 courses - every component makes sense 

 
-‐ What are the teacher education concerns that are the most pressing?  

o understanding of the content - of the curriculum 
o not as a checklist – deconstructing it and changing is so that it is accessible to 

students  
 

-‐ Have teachers photocopying the curriculum - and cutting it up and reformulating it in kid-
friendly language 

 
-‐ We make our own curriculum    
-‐ Our curriculum follows nature - in fall they are putting food away 
-‐ My sister at her school – they butchered a pig  
-‐ Learning beading to learn about eye hand coordination  
-‐ Teachers are very creative  - they have to be because we have a general curriculum 
-‐ More of a whole language approach 
-‐ Our main goal is for them to be speaking in Mohawk - main priority is for the language to 

be coming out of their mouths 
-‐ In the past we have a lot of fluent kids  - but they couldn’t read and write - then there was 

a parent backlash 
-‐ Now we have fewer students who are as fluent 
-‐ we try to set up our PD to focus on teachers needs - depending on where they are in their 

careers 
 
Callie Hill 
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-‐ Our curriculum has to go beyond school language because we need to teach our students 
how to speak beyond the language of the school 

 
-‐ In our school our students have chores so they actually develop the language for doing 

dishes or laundry 
 
Ottawa:  

-‐ We only have time and space to do so many things 
 

-‐ There is not a program in Canada for ASL as first language 
 

-‐ Often the difficulty in reading and writing is blamed on being Deaf – but rather the issue 
of not having language 

 
-‐ There are some great programs in the US  but it is a real problem in Canada 

 
Question 
Is this the problem - that parents aren’t signing to their children? 
 

-‐ I had no language from [age] 0 - 5    
-‐ Parents are told if you sign to your child they will never learn to sleep 
-‐ Doctors don’t see sign as a language – they see it as an option if the kids fail at speech 

 
-‐ I looked at the a doll at this residential school and another child showed me a doll and I 

learned the sign for doll and then it clicked! 
 

-‐ "When Jennifer Jackson said it’s a state of emergency, it is!" 
-‐ They need to have access to language and culture 

 
-‐ There are 4300 deaf children mainstreamed in the school system - 93 % of these kids are 

not allowed to sign 
 

-‐ We see kids without identities - I am deaf  but I am not disabled - Society says we cannot 
celebrate life  

 
Mimi asks:  What can we do in our schools? 
 

-‐ We need support for deaf language, culture and community 
 
Paula Markus:  
I would like to ask a question about deaf education.   

-‐ Are there daycares or ECE programs? 
 

-‐ There used to be one at the Bob Rumball Centre for the Deaf - It’s a geographical 
program. - In Kitchener, for example, universal design approach would have all kids 
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learn sign at the daycare - But they are all busy arguing with each other -  Should the kids 
speak or sign? 

 
Barbara says that there are parents in this province who take sign language underground 
because they are afraid that benefits would be taken away 
 

-‐ If you were to withhold language from your child that is abuse 
 

-‐ OCT does have a big role to play - They were very evasive - They do have the 
jurisdiction and the power 

 
-‐ Our board adopted the AIM program in order to assist communication 

 
-‐ Reference to enriching the understanding of language 

 
-‐ Our teachers use gesturing as well to help teacher the Mohawk Language 

 
Jeff    

-‐ I did not expect language awareness to come out of this table discussion – fascinating 
 

-‐ 2 thing left for the afternoon - initiatives or goals  
 

-‐ Human rights are being abused  
-‐ Reinforcing a bill of rights for children 

 
-‐ Curriculum – infusing curriculum as a sense of enriching culture in general as opposed to  

separate pursuits 
 

-‐ Importance of video with deaf culture – a way to support parents 
-‐ Animators program - in Francophone schools where older students share their knowledge 

of their language 
 

-‐ This could be tangibly adopted among deaf students, older students 
 
Jeff -  Teacher Education Table  

-‐ The need to develop language awareness as the core of teacher education curriculum 
 

-‐ New policy to have all new teachers educated around English language learners 
-‐ OISE has responded to that mandate by creating a stand-alone course 

 
-‐ Suggestion that this could be done annually   

 
-‐ Jeff - Perhaps another university - on a rotating basis 

 
-‐ Culture is a conceptual idea – it is more than just the language you speak 

 



	   26	  

-‐ Deaf educator came here from the US and I am very glad I came - I  know that many 
people here are academics  

 
Many thanks to the interpreters - Remembering how eloquent not just accurate they are 
 
If there are particular initiatives or requests you have of academics here today please send them 
to Jeff 
 

Roundtable Discussion II: 

In the second roundtable session, there was a more concerted focus on trying to find “quickly 
implemented” solutions for some of the problems and issues discussed in the first session. 

• For expansion of the deaf culture we need to reinforce how it is a culture - with a 
tradition of its own - air tradition/collective memory - and how video and websites like 
deafculturalcentre.ca can help with propagating it. 

• “Auteurs” older peer students familiar with Indigenous/deaf culture enter the classroom 
to help make it “cooler” to older students 

• A need for literature/civilization-making cultural artifacts to be listed and easily 
accessible to teachers 

• Solicit academics to conduct research that looks at the need for deaf culture work 
amongst Indigenous students 

• Solicit academics to look at how curricula can better incorporate ASL cultural works  
• Propagate AQ courses and perhaps stipulate one at the Bachelor of Education level that 

encourages teachers to know nuances of Canadian history and struggle for language 
rights 

• Harness technology (video, especially) to share culture and heritage language productions 
amongst stakeholders; create a network to make it easy for said stakeholders to make use 
of the resources 

 
 

Closing ceremony - Elder Cat Criger  

 
Megwich  

-‐ Comment of what he can bring home to his son - observing the translation into another 
form of language 

 
-‐ The environment is like a bit orchestra - everyone has their own language - the wolf 

doesn’t speak the buffalo’s song - they each have their own song 
 

-‐ If we take one animal out of the woods something is very wrong 
 

-‐ French Sign - indigenous language - we all need to communicate  
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-‐ As teachers we are gifted to be able to transfer that information 
-‐ Teachers receive our most precious gifts (our young people ) to teach them 
-‐ I grew up all over the world - When I went to Germany I was so disappointed that the 

dog did not sound different - “He’s barking in English!” 
-‐ 50 tribes in Canada - 600 tribes worldwide 
-‐ We’ve all been given a gift….We need to nurture these gifts - Not to lose our languages 

 
-‐ Let us give these gifts to our children let us take care of these  


