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OBJECTIVES OF THE PROJECT

➠ To introduce and promote strategies that can be used to
incorporate talk as a response to literature in a variety
of curriculum areas

➠ To have teacher candidates and associate teachers consider
criteria for analyzing and assessing student talk

➠ To promote an understanding of program organization
issues as teacher candidates and associate teachers have
students work in pairs, small groups, and in whole class
contexts

Literacy

INSPECTING CLASSROOM TALK

In an address to over 400 teachers in the fall of 2002, literacy
expert Marie Clay, founder of the Reading Recovery Intervention

Program, made the claim that “we need to create the need to
produce language … we need to tempt the child to have something
to say.” Our “Inspecting Classroom Talk” research was designed to
help participants examine what children are talking about, what they
might talk about, and what learning is happening as they share their
thinking aloud with others. 

This project allowed us to enrich the practice of teacher candidates
as they contemplated the significance of oral language
development in a variety of curriculum areas. Our research was
framed by three key questions:
1.  How can teachers develop a classroom that is an inclusive

learning environment?
2.  What strategies can be used to promote talk in the classroom?
3. How might a research project build a partnership between an

initial teacher education program and host schools? 

Stages of the Project
PHASE ONE: Talk in the Central Option
The Primary/Junior teacher candidates in the Central Option at
OISE/UT were provided with instruction that introduced the topic of
talk. The course work lessons offered teacher candidates frameworks
for a talk curriculum that included:
1.  Social Talk
2.  Task Talk
3.  Scripted Talk
4.  Formal Talk
5.  Drama Talk 
6.  Book Talk

Demonstration lessons and co-operative activities were structured in
class to promote talk as a response to literature in a variety of
curriculum areas.

PHASE TWO: Partnership with Jesse Ketchum Public School 
1.  Professional development session with staff
2.  Demonstration lessons in classrooms by the OISE/UT instructor

and project co-ordinator
3.  Meetings with associate teachers in the project to plan, develop,

and reflect on the research

PHASE THREE: The Focus Research Group
Those placed in a primary or junior classroom at the school in either
the first or second term developed an action plan to conduct
research. This included sharing talk strategies, sharing articles,
resources and literature, observing and analyzing demonstration
lessons, preparing short transcripts of child conversations, and
planning lessons that structure meaningful talk activities in
curriculum areas as needed. 

PHASE FOUR: Sharing the Findings
Teacher candidates shared their inquiry projects with other members
of the Central Option not involved in the project. Their research 
was documented in a written report presented to the project 
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THE PROJECT IN BRIEF

This project was researched at a new host school for the
OISE/UT Elementary Central Option. With the support of the
school principal, a partnership was built between OISE/UT 
and the school to research talk in the classrooms. The project 
co-ordinator introduced teacher candidates and associate
teachers to frameworks for talk as a learning medium, supported
associate teachers by demonstration lessons in the classroom,
and offered contexts for teacher candidates to conduct research
by collecting and analyzing data during their practicum sessions.
Two separate opportunities were set up for participants to talk
about talk and transcripts of these sessions revealed 
significant insights gained by this inquiry.



co-ordinator. A further opportunity to share findings was given by
arranging a meeting with teacher candidates in another option.
Reflection was also promoted in two tape-recorded sessions with
associate teachers and teacher candidates.

Data Collection and Analysis 
The data and analysis collected for this research considered:
1.  An overview of talk in the culture of the associate teacher’s

classroom
2.  Demonstration lessons presented by the project manager
3.  Conversations promoted by lessons developed by each of the

teacher candidates
4.  Final reflections about the research and implications for future

practice.

Each teacher candidate collected data that included transcripts 
of conversations offered in lessons that were developed by the
participants. Teacher candidates assessed what the students said
according to categories of talk, such as social talk, task talk, etc.,
and analyzed how talk reveals thought. Each of the teacher
candidates involved with the project presented a report on their
investigations. 

Impact
Teacher Candidates
An agreement was established with teacher candidates who
requested a placement at Jesse Ketchum that would have them
explore talk as part of their action research inquiry component of
their Teacher Education Seminar course. Candidates were required
to present their research as well as inform others in the option about
the lessons, strategies, assessment criteria, and reflections. Sample
comments included:

“I’ve heard some teachers say ‘It’s too noisy’ or ‘Stop talking’
but I think I would allow it. This inquiry helped me understand
that kids are learning from each other when they talk.”

“Just as students have to harness their ability to know what to
say and when to say it, so do we as teachers. The way we
speak to children can result ultimately in their participation
and involvement, especially when it comes to talk.”

Associate Teachers
Associate teachers were provided with a variety of resources and
strategies gathered and developed by the project manager and/or
other associate teachers in order to build their repertoire of
instruction. As an outgrowth of this project, the associate teachers
were able to share their resources and learning with others in the
school who were not directly involved in the project. The
professional development sessions and the informal conversations
about the research indicate that teachers were able to reflect on
their own practice and take action to improve practice. Sample
comments included: 

“The research enriched my program and gave me something
specific to think about, to reflect on.”

“I think talking well is a skill that needs to be taught in terms
of forming a well-rounded language base. There’s also
listening skills. A lot of people have never been taught the
skill of conversation. I like that this research helped the
students think about being good speakers and listeners.”

Implications for Teacher Education
This research helped build collaborative school/university
partnerships since it directly linked the initiatives of our teacher
education program with practice in the schools as teacher
candidates and associate teachers worked together to develop
lessons that involved talk and enriched collaboration. One of 
the highlights of this research was the opportunity to have the
OISE/UT teacher educators work inside the school by providing
demonstration lessons, offering professional development sessions
and meeting with associates individually and in small groups. The
nature of the project promoted mentoring of teacher candidates
and associate teachers through demonstration and modeling.
Associate teachers were provided with a variety of resources and
strategies gathered and developed by the project manager and/or
teacher candidates in order to build their repertoires of instructional
techniques. The professional development and dialogue that
emerged from this project helped associates and teacher candidates
reflect on their own practice and take action to improve practice. 

Next Steps and New Questions 
From the comments of the associate teachers, the papers and oral
presentations from the teacher candidates, and their personal
reflections, it is evident that “Inspecting Classroom Talk” was a
meaningful research project in which the key questions were
addressed. My interest in literacy development strongly recognizes
the world of talk. I would like to further explore this issue by sharing
the research, providing literature, frameworks, and further
demonstration lessons for faculty and field teacher educators. Next
steps would include a focussed inspection of a particular genre of
classroom talk. My interest in drama and literature might offer an
opportunity to refine the research and consider ”Inspecting Role
Talk through Novels.“ It is also my hope to expand the research 
by involving participants in other Central Option host schools 
and across OISE/UT’s initial teacher education program.
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“Children need talk in order to symbolize, structure,
regulate and give meaning to experience ...”

— David Booth (1994, p. 248)
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