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1. INSTRUCTIONAL DESIGN 
Understanding by Design Unit Template 
 
Course: HZT4U – Philosophy: Questions & Theories  
Unit Title: Environmental Philosophy    # of Class Periods: 5  
 

Stage 1 – Desired Results 
Established Goals: 

ü To design a complete, cohesive, and ready-to-use mini-unit outlining connections between philosophy and 
the environment 

ü To present Environmental Philosophy as a thematic unit within the framework of the Ontario high school 
philosophy curriculum and current provincial policy 

ü To provide other teachers with ideas for activities and resources that facilitate the philosophical examination 
and discussion of humanity’s role within, relationship with, and responsibility for, the natural environment  

Ministry Expectations: 
ü Acting Today, Shaping Tomorrow: A Policy Framework for Environmental Education in Ontario Schools 

– “an approach to environmental education that recognizes the needs of all Ontario students and promotes 
environmental responsibility in the operations of all levels of the education system” (6)   

ü The Ontario Curriculum: Social Sciences and Humanities – Overall Expectations 
• Metaphysics: “demonstrate the relevance of metaphysical questions and theories to everyday life” 
• Philosophy of Science: “evaluate the strengths and weaknesses of the responses to some questions 

of natural and social sciences defended by some of the major philosophers and schools of 
philosophy, and defend their own responses” 

• Ethics: “demonstrate an understanding of the main questions, concepts, and theories of ethics; 
evaluate the strengths and weaknesses of responses to ethical questions and moral problems 
defended by some major philosophers and schools of philosophy, and defend their own responses; 
illustrate the relevance of philosophical theories of ethics to concrete moral problems in everyday 
life; demonstrate an understanding of how philosophical theories of ethics are implicit in other 
subjects” 

• Social and Political Philosophy: “demonstrate the relevance of social and political philosophy to 
other subjects” 

• Research and Inquiry Skills: “correctly use the terminology of philosophy; identify the main areas 
of philosophy, and analyse philosophical arguments within them; effectively communicate the 
results of their inquiries” 
 

Enduring Understandings: 
Students will understand that… 

ü Everything on Earth is interconnected and 
humans have a mutual relationship with the 
environment 

ü Philosophers have formulated various 
arguments regarding the value of the 
environment 

ü People may have certain responsibilities with 
regard to the environment and future 
generations 

ü Different groups of people have different 
perspectives on the relationship between 
humans and the environment 

ü Many people are devising innovative solutions 

Essential Questions: 
ü How do our experiences in our environment 

shape our identities and the meaning of our 
lives? 

ü How can we measure the value of the natural 
environment? 

ü How do we evaluate philosophical arguments? 
ü How do we formulate our own philosophical 

arguments/ justifications? 
ü How do some major groups view our 

relationship with the environment? 
ü Why might we have environmental rights and 

responsibilities and obligations to future 
generations? 

ü How does our current system work, and why 
might there be problems with it in connection to 
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and new ways of thinking in response to 
environmental issues 

the environment?  

Knowledge: 
Students will know… 

ü Key terminology in the area of Environmental 
Philosophy 

ü Some influential philosophers, groups, and 
texts in the area  

ü Some key ideas in the scientific, Aboriginal, 
and eco-feminist perspectives on the 
environment  

ü Some central arguments in the field of 
Environmental Ethics 

ü Current local environmental issues and ways 
of taking action 
 

Skills: 
Students will be able to… 

ü Define key terms  
ü Discuss and interpret primary texts 
ü Work and present information in small groups 

(collaborative skills – positive interdependence, 
individual and group accountability) 

ü Analyse and evaluate central arguments and 
construct their own oral and written arguments 

ü Research current issues 
ü Write/Design a well-justified proposal for a 

local environmental project  

Stage 2 – Assessment Evidence 
Performance Tasks:  

• Students will complete/participate in the 
following: independent reflection, small-group 
and whole-class discussion, reading and 
analysis of texts, gallery walk, definition and 
argument construction, video response 
questions, outdoor adventure, t-shirt design 
activity, mini-debates, environmental rights & 
responsibilities activity, written personal 
response, and the formal culminating activity 
  

Other Evidence: 
AforL: Constructing Definitions, Quotes Gallery Walk, 
Whole-Class Discussion 
AasL: Pair & Small Group Discussion, Video 
Questions, T-Shirt Design Activity, Mini-Debates, 
Environmental Rights & Responsibilities Activity  
AofL: Written Personal Response, Culminating Activity 
(Proposal) 
 

Stage 3 – Learning Plan  
Learning Activities: 

Each lesson contains a variety of individual, small group, and whole-class discussion. There is 
both teacher-led and student-led instruction and a range of activities that appeal to various learning styles 
to get the students hooked and engaged. According to the policy framework, one of the most important 
aspects of environmental education is teaching young people about the interconnectedness of everything 
on Earth and about the environmental issues and challenges that people face, in order to provide them 
with some of the tools to formulate solutions and combat these challenges through action. 
            When planning my unit, I made sure to include elements of learning “in”, learning “about”, and 
learning “for” the environment, and I structured the unit so as to flow from taking the students outside to 
experience the environment (“in”), to teaching about various perspectives on, and approaches to, 
Environmental Philosophy (“about”), to finally taking all of the knowledge and having students apply it 
(“for”). The variety in setting and lesson focus allows the students opportunities to access the material 
from multiple angles based on their learning preferences and interests. I intended the unit to be an 
introduction to Environmental Philosophy. No single topic becomes the primary focus; instead, students 
are given introductions to a range of perspectives, arguments, and ideas, and are encouraged to pursue 
further research in any area that they find particularly exciting. The unit incorporates freedom of choice 
for the students, and takes into account their background knowledge and interests, as they are able to 
discuss these in class and develop their proposals for the culminating activity based on what they find 
personally engaging. 
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2. DIFFERENTIATION AND INCLUSIVE PRACTICE 

 The Environmental Philosophy unit is differentiated to take into account student interest, 

readiness, and learning profile. From the first lesson, students are asked about their prior 

knowledge on environmental issues and perspectives and are given the opportunity to discuss 

their interests and bring them into their own work. Clear definitions are constructed in groups 

and confirmed by the teacher in order to ensure readiness.  

As the unit includes learning both inside and outside the classroom, and offers students 

multiple lenses through which to explore the subject, each student is able to engage in his/her 

own way. Through the range of activities, including a gallery walk, mini-debates, becoming 

“experts” on a topic, t-shirt design, written reflection, and a charter of environmental rights and 

responsibilities, students are able to bring their own strengths and areas of interest into the small-

group work and whole-class discussion. Each activity allows students to think critically and 

creatively and caters to a different learning style. Strong speakers will enjoy the discussions and 

debates, strong creative minds/artists will enjoy designing t-shirts, strong readers will enjoy 

reading and analysing texts in class, introverts and strong writers will enjoy writing personal 

reflections, and strong kinesthetic learners will particularly enjoy getting outdoors.  

Students are given the chance to learn from the teacher and learn from each other, and 

will be assessed by both the teacher and their peers. For example, they will read and comment on 

a personal reflection written by a peer in the fifth lesson, and they will respond to the 

presentations of the other groups in the third lesson. Differentiation in terms of product is offered 

primarily through the culminating activity. While a written component is required, students have 

the option of writing their explanation of the project they are proposing for an environmental 

project in the school or community, or they can design or construct it in a visual or physical way 

(ex. poster, model, etc.). The culminating activity also allows them to pursue research and 

inquiry on an issue of their choice, which will engage each student in his/her own way.   
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3. UNIT RATIONALE AND CULMINATING ACTIVITY OVERVIEW 

 This Environmental Philosophy unit would be best situated near the end of the semester (or 

year), after students have a solid understanding of some of the strands in the curriculum. The 

background knowledge in philosophy that the students will already have at this point will be 

invaluable to the smooth transitions through the lessons, and to the class discussions, and will 

enhance their understanding of the issues and the level of their work. It would also help them to 

clearly see the structure of the unit and make the connections to other strands, such as 

Metaphysics and Ethics. To effectively structure the course as a whole, I would argue that 

teaching how to evaluate the strength of arguments should be done first through a unit on logic, 

so as to ensure that students carry the knowledge of arguments and skills in reasoning throughout 

the rest of the course. By developing the ability to respond to philosophical arguments and 

formulate their own well-reasoned arguments, they will be better prepared for their future as 

citizens and/or as students in post-secondary settings. 

 It is important for young people to be able to view the world through a variety of 

perspectives and come to understand and appreciate their place within it. Throughout this unit, 

students will be introduced to new ways of seeing and thinking about the relationship between 

humans and the environment, which is crucial for the continuation of our species. They will be 

shown that “environment” has multiple meanings and will have the chance to experience their 

own environment first-hand. At the senior high school level, it is especially important that 

students build their critical reading/thinking, problem-solving, and collaborative skills. In the 

unit, they will learn to extract meaning from texts and critically examine the main ideas and 

arguments. Furthermore, they will participate in collaborative group work and learn about 

positive interdependence and personal and group accountability.  

 The purpose of the culminating activity is to get the students to take what they have learned 

and apply it within their local context. They will demonstrate all three of the aspects of 

environmental education (learning “in”, “about”, and “for” the environment) through this 

activity. Each student will be responsible for going out into his/her community to find an 

environmental project worth proposing, and each will incorporate thorough justification for 

his/her proposal by connecting to ideas presented within the unit. Enduring understandings 

emanating from this culminating activity include the recognition of the importance of 

environmental consciousness and of the potential for justifiable action and change.  
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4. UNIT ASSESSMENT AND EVALUATION PLAN 
 

Activity Title 
(Instructional 
Focus) 

Time 
(Min.) 

Overall 
Expectations 

Essential 
Questions 

Student 
Tasks 

Assessment/ 
Evaluation 
Strategies 

Assessment/ 
Evaluation 
Tools 

“The Story of Stuff” 
Video Response 
 

40 mins Students will 
be introduced 
to issues in 
Environmental 
Philosophy 

What is 
problematic 
about our 
current system 
and ways of 
thinking? 

Students will 
watch the film 
and respond to 
questions 

-AasL/AforL 
-Peer assessment 
-Teacher review 
(diagnostic) 
 

“Story of 
Stuff” Question 
Sheet 

Quotes Gallery 
Walk Activity 
 

10 mins Students will 
make 
connections to 
themselves 
and the world 

How have 
people described 
the relationship 
between humans 
and the 
environment? 

Students will 
write a word, 
phrase, or 
question in 
response to 
each quote 

-AforL 
-Teacher 
observation and 
whole-class 
discussion 
 

-Informal 
Anecdotal 
Notes 

Becoming 
“Experts” and 
Designing a T-shirt 
Activity 
 

65 mins Students will 
demonstrate an 
understanding 
of the main 
concepts from 
different 
perspectives 
on the 
environment 

How do some 
major groups 
view our 
relationship with 
the 
environment? 

Students will 
compile key 
ideas from 
readings, 
design a t-shirt 
to depict the 
key ideas, and 
present to the 
class in groups 

-AasL 
-Peer assessment 
and feedback 
-Teacher 
observation and 
feedback 
-Whole-class 
discussion 

-Teacher 
Checklist for 
Group Work 
 

Mini-Debates 
 

15 mins Students will 
evaluate the 
strengths and 
weaknesses of 
responses to 
ethical 
questions, and 
defend their 
own responses 

How can we 
measure the 
value of the 
natural 
environment? 
 

Students will 
participate in 
mini-debates 
about the value 
of the natural 
environment 
(intrinsic or 
instrumental 
value?) 

-AasL/AofL 
-Teacher 
observation 
 

-Informal 
Anecdotal 
Notes 
 

Charter of 
Environmental 
Rights and 
Responsibilities 

15 mins Students will 
demonstrate 
the relevance 
of social and 
political 
philosophy to 
Environmental 
Philosophy 

What rights and 
responsibilities 
to the 
environmental 
might we have, 
and why do we 
have them?  

Students will 
create charters 
of 
environmental 
rights and 
responsibilities 
in small groups 

-AasL 
-Teacher 
observation 

-Informal 
Anecdotal 
Notes 

Personal Written 
Response 

20 mins Students will 
defend their 
own responses 
to ethical 
questions 

What 
obligations do 
we have to 
future 
generations, and 
why do we have 
them? 

Students will 
write an 
independent 
written 
response 

-AofL, AasL 
-Teacher and 
peer assessment 

-Peer/Teacher 
Assessment 
Checklist 
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5. UNIT CULMINATING ACTIVITY 
 

ENVIRONMENTAL ACTION PROJECT PROPOSAL 
 

“Unless someone l ike you cares a whole awful lot,   
nothing is going to get better.  It ’s not.” – Dr. Seuss 

 
 Both the living and non-living environment plays a significant role in our human lives, and all 
of humanity shares a mutual relationship with the environment—each impacts the other, for better 
or for worse. Throughout the Environmental Philosophy unit, you examined ways of learning in, 
about, and for the environment. Now is your chance to combine what you have learned with your 
own interests to develop a proposal for your own environmental action project. A project 
proposal is a detailed description of a series of activities aimed at solving a certain problem. 
 
Instructions: 
1. Choose an environmental issue that interests you personally and research the issue. 

(To explore possible environmental issues, search Wikipedia: “List of Environmental Issues”)  
 

2. Devise a project in direct connection with your chosen issue that will bring awareness or 
change to your school/community  
 

3. PART 1: (20%) Write a summary (250-300 words) of the project you are proposing (WHO? 
WHAT? WHERE? WHEN?) OR design a visual or physical depiction of the project (poster, 
model, etc.)  
 

4. PART 2: (80%) Write a detailed explanation (800-1200 words) of the following:  
a) An overview of the environmental issue (with properly cited sources) 
b) The major goals of the project 
c) Justification of the project (WHY?) 
d) The human, material, and financial resources required (HOW?) 
e) At least two connections between the project and ideas from the unit 

 
 

 
 
 
 
 

DUE DATE: __________________________________ 
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RUBRIC: ENVIRONMENTAL ACTION PROJECT PROPOSAL 
 

PART 1 Level 1 Level 2 Level 3 Level 4 
Knowledge/ 

Understanding 
 

/5 
 

-Environment issue is 
unclear/not evident in 
the proposed project 

-Environmental issue 
is somewhat 

clear/evident in the 
proposed project 

-Environmental issue is 
clear/evident in the 
proposed project 

-Environmental issue is 
perfectly clear/evident in 

the proposed project 

Thinking/ Inquiry 
 

/5 
 

-Project idea shows 
minimal original and 

creative thinking  

-Project idea shows 
some original and 
creative thinking 

-Project idea is creative 
and original 

-Project idea is creative, 
original, and thought-

provoking 

Application 
 

/10 
 
 

-Summary or other 
depiction does not 
address who, what, 

where, when  

-Summary or other 
depiction partly 

addresses who, what, 
where, when 

-Summary or other 
depiction addresses 
who, what, where, 

when 

-Summary or other 
depiction thoroughly 
addresses who, what, 

where, when 

PART 2 Level 1 Level 2 Level 3 Level 4 
Knowledge/ 

Understanding 
 
 
 

/30 

-Shows limited 
evidence of research 
and understanding of 

the environmental 
issue 

-Goals are limited and 
unclear 

-Resources required 
are minimally 

addressed 

-Shows some 
evidence of research 
and understanding of 

the environmental 
issue 

-Goals are somewhat 
lacking and unclear 
-Resources required 

are somewhat 
addressed 

-Shows considerable 
evidence of research 
and understanding of 

the environmental issue 
-Goals are clear and 

fully developed 
-Resources required are 
sufficiently addressed  

-Shows thorough 
evidence of research and 

understanding of the 
environmental issue 

-Goals are clear, 
thoughtfully developed, 

and sophisticated 
-Resources required are 
clearly and thoroughly 

addressed  
Thinking/ Inquiry 

 
 
 

/30 
 
 
 
 

 

-Rarely connects ideas 
logically 

-Justification is poorly 
argued and lacking 

detail 
-Limited connection 

made to unit concepts 

-Attempts to connect 
ideas logically 
-Justification is 

attempting to make 
an argument and 

provides some detail 
-One connection 

made to unit concepts 

-Usually connects ideas 
logically 

-Justification is well-
argued and provides 

relevant detail 
-Two clear connections 
made to unit concepts 

-Ideas are connected 
logically 

-Justification is 
exceptionally well-
argued and provides 

relevant and insightful 
detail 

-Two or more clear and 
thoughtful connections 
made to unit concepts 

Communication  
 
 

/10 
 

-Diction, tone, and 
level of language show 

a limited sense of 
purpose and audience 

-Diction, tone, and 
level of language 
somewhat suit the 

purpose and audience 

-Diction, tone, and 
level of language are 

appropriate to the 
specific purpose and 

audience 

-Diction, tone, and level 
of language are used 

artfully to suit the 
purpose and audience 

Application 
 
 

/10 
 

-Use of language 
conventions is limited 
(spelling, grammar) 

-Sources are not cited 
accurately 

-Use of language 
conventions is 

inconsistent (spelling, 
grammar) 

-Some citations are 
missing or inaccurate 

-Use of language 
conventions is accurate 
and effective (spelling, 

grammar) 
-Sources are usually 

accurately cited 

-Use of language 
conventions is accurate, 
effective, and virtually 

error-free (spelling, 
grammar) 

-Sources are fully and 
accurately cited 

 
Comments:        TOTAL:                   /100 
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6. LESSON PLANS 
LESSON #1: Introduction To Environmental Philosophy 

What is Environmental Philosophy and how does our current way of thinking affect our 
relationship with the environment? 

 
SUBJECT:  Philosophy: Questions & Theories                                        GRADE: 12 (HZT4U) 
CLASS SIZE: 30 students                                                                            TIME: 75 minutes  

 
A. Intended Student Outcomes:   
Observable behavior: 

• This lesson involves a gallery walk activity, whole-class discussion, paired discussion, and 
the viewing of a video illustrating the problems with, and impacts of, the current 
“materials economy” to introduce Environmental Philosophy  

• As a result of this lesson, students will have a basic understanding of some of the central 
terms, ideas, questions, and issues in Environmental Philosophy and a deeper 
knowledge of our current problematic relationship with the environment  

• In previous classes, students studied the main branches of philosophy, including Logic, 
Metaphysics, and Ethics, so they should be coming into this lesson with a 
philosophical mindset and a general awareness of how the questions in 
Environmental Philosophy discussed in this lesson relate to the other strands in the 
course, so that they can be making mental connections 

• This is an important lesson because it establishes some of the key concepts for the unit, 
outlines the structure of the unit for students, encourages the students to think/talk 
about their own interests in this field, and begins to delve into the realm of inquiry that 
environmental philosophers explore  

• In the subsequent lesson, students will venture outdoors to further examine our mutual 
relationship with the environment and the interconnectedness of all things on Earth 

 
Condition for Learning:   

• Students will demonstrate their knowledge by combining their prior knowledge and 
experience with new material and by applying what they learn from the video to their 
written responses     

 
Criteria of Performance:   

• Students will connect words, phrases, or questions of their own to the provided quotes in 
the gallery walk, they will thoughtfully answer all questions on “The Story of Stuff” 
handout, and they will engage in focused pair and whole-class discussion 

 
Ontario Expectation(s): 

Overall Expectations: 
• Metaphysics: demonstrate the relevance of metaphysical questions and theories to 

everyday life 
• Social and Political Philosophy: identify instances of theories of social and political 

philosophy that are presuppositions in everyday life 
• Ethics: illustrate the relevance of philosophical theories of ethics to concrete moral 

problems in everyday life 
 

Specific Expectations: 
• explain how different metaphysical theories make differences in people’s attitudes to 

practical issues 
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• analyse how theories of social and political philosophy are adopted and realized in 
contemporary political policy making, and how the adoption of a particular theory 
makes a difference to political and social practices 

• demonstrate how the moral problems and dilemmas that occur in everyday contexts can be 
effectively analysed using a variety of different philosophical theories 

 
B. Preparation: 

1. Materials:  
     a. Students: pen/pencil, paper, binder  
     b. Teacher: notes and/or PowerPoint, 4 pieces of chart paper, 4 printed quotes, markers, 
copies of “The Story of Stuff” question sheet, chalk/board marker, copies of Walden excerpts    
 

2. Prior Knowledge:   
• Students will not need to recall any specific knowledge from the course so far, but any 

knowledge of the strands of philosophy previously studied may enrich the discussion 
 

3. Need to Do Ahead of Time:  
• Print teacher notes or prepare PowerPoint, print quotes (cut out and glue each one to a 

piece of chart paper and place in four locations around the classroom), photocopy video 
question sheet and Walden excerpts 

 
Body of the Lesson: 

Time 
10 mins 

 
 
 
 
 
 
 
 
 
 

15 mins 

Setting the Stage for Learning (Minds On) 
Quotes Gallery Walk 
-After telling the class they are starting a new unit, hand out markers to all students and point to 
the locations of the four quotes on chart paper around the room 
-Explain that they will be given five minutes to go to all four quotes and write down one word, 
phrase, or question that comes to mind as they read each one 
-Have them stand up and walk around, writing something down for each quote 
-After they have returned to their desks, ask them what they believe the new unit is going to be 
about, based on the quotes 
-Ask a couple students to briefly explain what quote stood out to them during the activity and 
why they wrote what they did in connection to it 
 
Whole-Class Discussion: Introduction & Key Terms 
-Tell the class (confirm) that the unit will be about Environmental Philosophy and give a 
definition of this branch of study 
-Outline the structure of the unit and briefly explain what they will be doing/learning 
(Introduction à Learning “in” à Learning “about” (x2) à Learning “for”) 
-Write down the words “Environment”, “Nature”, “Sustainability”, “Ecology”, and “Ecosystem” on 
the board horizontally and have students try to formulate a verbal definition for each word – 
write their definitions on the board under the word as they give them and work as a class to 
create a definition for each 
 

 
5 mins 

 
 
 
 

Steps (Action) 
Whole-Class Discussion 
-Ask them if there is more than one definition for “environment” and have them explain their 
responses, then provide them with the multiple definitions – the focus of the unit is b) and c) 
-List the main questions/concerns of Environmental Philosophers and explain that they will be 
touching upon all of them within the unit 
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24 mins 

 
 
 
 

 
15 mins 

 
Video: “The Story of Stuff” & Questions 
-Hand out “The Story of Stuff” question sheet and read the questions aloud 
-Explain that the video illustrates some ways in which our current system of thinking about the 
“stuff” we make, buy/sell, and dispose of, affects our relationship with the environment 
-Have them answer the questions as they watch the video 
 
Peer Review & Discussion of Questions 
-After the video, get them to finish up their answers and then trade with a partner 
-Have them read and discuss each other’s responses in pairs while circulating the classroom to 
ensure students are all finished writing and are engaged in discussion 
-Go through the questions as a class and have a different student provide his/her response to 
each question 
-Collect their answer sheets as a diagnostic assessment 
 

 
5 mins 

 
 
 
 

1 min 

Closure (Consolidation) 
Discussion: Interests & Contemporary Issues 
-Provide the list of contemporary environmental issues, and ask the students to share with the 
class any knowledge or experience they have with these, or any other, environmental issues, 
to gauge (and make mental note of) student interest and prior experience 
 
Homework: 
-Read excerpts from Henry David Thoreau’s Walden, or Life in the Woods 
-Think about moments that you have spent outdoors in nature. How did you feel, and what did 
you notice?  
 

 
Accommodations: 

• Allow for answers to be written in full sentences or point form, accommodating for 
students who are ELL’s or have difficulties writing 

• Students who do not quite finish the question sheet can work through it with the help of 
their partners 

• Ensure enough time for all students to complete the gallery walk without feeling anxious 
about too much time pressure (allow an extra minute or so if required) 

• Use a PowerPoint or other visual aid (i.e. overhead projector) to display sections of the 
teacher notes for those who struggle with only auditory learning 
 

Assessment: 
⊗ Assessment for Learning: Quotes gallery walk, creating definitions, question sheet 
⊗ Assessment as Learning: Whole-class discussion, peer review of questions 

 
Reflection: 
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Appendix 1a) Teacher Notes 
 

NOTES: INTRODUCTION TO ENVIRONMENTAL PHILOSOPHY 
[Could be made into a PowerPoint presentation] 

 
Environmental Philosophy: A branch of philosophy concerned with humanity’s relationship 
with, and place within, the natural environment 
 
Central Fields: Environmental Aesthetics, Environmental Ethics, Ecofeminism, Eco-theology 
Also Connected to: Environmental Science and Environmental Activism 
 
Terms to Define:  
1. Environment 2. Nature 3. Sustainability 4. Ecology     5. Ecosystem 
 
Multiple Definitions of Environment:  

a) Environment as the surroundings within which a person, plant, or animal operates 
b) Environment as a complex system of natural forces and conditions that determines 

development, growth and survival 
c) Environment as an organic entity comprising all living things 

 
Environmental Philosophers’ Questions & Concerns: 

ü How do we measure the value of the environment?  
ü What aesthetic value does nature have? 
ü Do animals and other living things have moral status? 
ü Do we have obligations to, and responsibilities for, future generations? 
ü What changes need to take place? 

 
Contemporary Issues in Environmental Philosophy: 

• Exploitation and depletion of natural resources 
• Climate change 
• Overpopulation 
• Deforestation 
• GMO’s and pesticide use 
• Treatment, endangerment, and extinction of non-human animal species 
• Overfishing 
• Pollution (air, water) 

 
 
 
 
 
 
 
 
 
 
 



	   13	  

Appendix 1b) Quotes for Gallery Walk Activity 
 
 

“We do not inherit the earth from our ancestors, 
we borrow it from our children”  

(Native American Saying) 
 

“We abuse land because we regard it as a 
commodity belonging to us. When we see land as 
a community to which we belong, we may begin 
to use it with love and respect” (Aldo Leopold) 

 
“In nature’s economy the currency is not money, 

it is life” (Vandana Shiva) 
 

“We need the tonic of wildness...At the same 
time that we are earnest to explore and learn all 
things, we require that all things be mysterious 

and unexplorable, that land and sea be 
indefinitely wild, unsurveyed and unfathomed by 

us”  
(Henry David Thoreau) 
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Appendix 1c) “The Story of Stuff” Questions 

The Story of Stuff 
 

http://www.storyofstuff.org/movies-all/story-of-stuff/ 
“From its extraction through sale, use and disposal, all the stuff in our 
lives affects communities at home and abroad, yet most of this is 
hidden from view. The Story of Stuff is a 20-minute, fast-paced, fact-
filled look at the underside of our production and consumption patterns. 
The Story of Stuff exposes the connections between a huge number of 
environmental and social issues, and calls us together to create a more 
sustainable and just world.”    
 

1. What are the five stages in the “materials economy”? 
 
________________________ à _______________________ à _______________________ 
 
                   à _________________________ à __________________________ 
 
2. What is the overall problem with the structure of the current system? Explain. 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 
 
3. List two “limitations” of the materials economy? 
Ø ___________________________________________________________________ 

 
Ø ___________________________________________________________________ 

 
4. What people have the most and the least power in the current system?    
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 

 
5. What is the “golden arrow” and why is it important? How does it relate to personal identity? 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
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______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 

 
6. Describe, using a personal example, how our choices as consumers affect our relationship with 
the environment? 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 
 
7. What is one change that could be made to improve the current system? 
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________ 
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Appendix 1d) Excerpt from Henry David Thoreau’s Walden; Or, Life in the Woods 
 

When I wrote the following pages, or rather the bulk of them, I lived alone, in the woods, a mile from any 
neighbor, in a house which I had built myself, on the shore of Walden Pond, in Concord, Massachusetts, and earned 
my living by the labor of my hands only. I lived there two years and two months. 

Solitude [Chapter 5] 

   This is a delicious evening, when the whole body is one sense, and imbibes delight through every pore. I go and 
come with a strange liberty in Nature, a part of herself. As I walk along the stony shore of the pond in my shirt 
sleeves, though it is cool as well as cloudy and windy, and I see nothing special to attract me, all the elements are 
unusually congenial to me. The bullfrogs trump to usher in the night, and the note of the whippoorwill is borne on 
the rippling wind from over the water. Sympathy with the fluttering alder and poplar leaves almost takes away my 
breath; yet, like the lake, my serenity is rippled but not ruffled. These small waves raised by the evening wind are as 
remote from storm as the smooth reflecting surface. Though it is now dark, the wind still blows and roars in the 
wood, the waves still dash, and some creatures lull the rest with their notes. The repose is never complete. The 
wildest animals do not repose, but seek their prey now; the fox, and skunk, and rabbit, now roam the fields and 
woods without fear. They are Nature's watchmen, -- links which connect the days of animated life. 

   When I return to my house I find that visitors have been there and left their cards, either a bunch of flowers, or a 
wreath of evergreen, or a name in pencil on a yellow walnut leaf or a chip. They who come rarely to the woods take 
some little piece of the forest into their hands to play with by the way, which they leave, either intentionally or 
accidentally. One has peeled a willow wand, woven it into a ring, and dropped it on my table. I could always tell if 
visitors had called in my absence, either by the bended twigs or grass, or the print of their shoes, and generally of 
what sex or age or quality they were by some slight trace left, as a flower dropped, or a bunch of grass plucked and 
thrown away, even as far off as the railroad, half a mile distant, or by the lingering odor of a cigar or pipe. Nay, I 
was frequently notified of the passage of a traveller along the highway sixty rods off by the scent of his pipe. 

   There is commonly sufficient space about us. Our horizon is never quite at our elbows. The thick wood is not just 
at  
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our door, nor the pond, but somewhat is always clearing, familiar and worn by us, appropriated and fenced in some 
way, and reclaimed from Nature. For what reason have I this vast range and circuit, some square miles of 
unfrequented forest, for my privacy, abandoned to me by men? My nearest neighbor is a mile distant, and no house 
is visible from any place but the hill-tops within half a mile of my own. I have my horizon bounded by woods all to 
myself; a distant view of the railroad where it touches the pond on the one hand, and of the fence which skirts the 
woodland road on the other. But for the most part it is as solitary where I live as on the prairies. It is as much Asia or 
Africa as New England. I have, as it were, my own sun and moon and stars, and a little world all to myself. At night 
there was never a traveller passed my house, or knocked at my door, more than if I were the first or last man; unless 
it were in the spring, when at long intervals some came from the village to fish for pouts, -- they plainly fished much 
more in the Walden Pond of their own natures, and baited their hooks with darkness, -- but they soon retreated, 
usually with light baskets, and left "the world to darkness and to me," and the black kernel of the night was never 
profaned by any human neighborhood. I believe that men are generally still a little afraid of the dark, though the 
witches are all hung, and Christianity and candles have been introduced. 
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   Yet I experienced sometimes that the most sweet and tender, the most innocent and encouraging society may be 
found in any natural object, even for the poor misanthrope and most melancholy man. There can be no very black 
melancholy to him who lives in the midst of Nature and has his senses still. There was never yet such a storm but it 
was ;aEolian music to a healthy and innocent ear. Nothing can rightly compel a simple and brave man to a vulgar 
sadness. While I enjoy the friendship of the seasons I trust that nothing can make life a burden to me. The gentle rain 
which waters my beans and keeps me in the house to-day is not drear and melancholy, but good for me too. Though 
it prevents my hoeing them, it is of far more worth than my hoeing. If it should continue so long as to cause the 
seeds to rot in the ground and destroy the potatoes in the low lands, it would still be good for the  

 
-427- 

 
grass on the uplands, and, being good for the grass, it would be good for me. Sometimes, when I compare myself 
with other men, it seems as if I were more favored by the gods than they, beyond any deserts that I am conscious of; 
as if I had a warrant and surety at their hands which my fellows have not, and were especially guided and guarded. I 
do not flatter myself, but if it be possible they flatter me. I have never felt lonesome, or in the least oppressed by a 
sense of solitude, but once, and that was a few weeks after I came to the woods, when, for an hour, I doubted if the 
near neighborhood of man was not essential to a serene and healthy life. To be alone was something unpleasant. But 
I was at the same time conscious of a slight insanity in my mood, and seemed to foresee my recovery. In the midst 
of a gentle rain while these thoughts prevailed, I was suddenly sensible of such sweet and beneficent society in 
Nature, in the very pattering of the drops, and in every sound and sight around my house, an infinite and 
unaccountable friendliness all at once like an atmosphere sustaining me, as made the fancied advantages of human 
neighborhood insignificant, and I have never thought of them since. Every little pine needle expanded and swelled 
with sympathy and befriended me. I was so distinctly made aware of the presence of something kindred to me, even 
in scenes which we are accustomed to call wild and dreary, and also that the nearest of blood to me and humanest 
was not a person nor a villager, that I thought no place could ever be strange to me again. -- 
 
���Mourning untimely consumes the sad;  
���Few are their days in the land of the living,  
���Beautiful daughter of Toscar." 

   Some of my pleasantest hours were during the long rain storms in the spring or fall, which confined me to the 
house for the afternoon as well as the forenoon, soothed by their ceaseless roar and pelting; when an early twilight 
ushered in a long evening in which many thoughts had time to take root and unfold themselves. In those driving 
north-east rains which tried the village houses so, when the maids stood ready with mop and pail in front entries to 
keep the deluge out, I sat behind my door in my little house, which was all entry,  

 
-428- 

 
and thoroughly enjoyed its protection. In one heavy thunder shower the lightning struck a large pitch-pine across the 
pond, making a very conspicuous and perfectly regular spiral groove from top to bottom, an inch or more deep, and 
four or five inches wide, as you would groove a walking-stick. I passed it again the other day, and was struck with 
awe on looking up and beholding that mark, now more distinct than ever, where a terrific and resistless bolt came 
down out of the harmless sky eight years ago. Men frequently say to me, "I should think you would feel lonesome 
down there, and want to be nearer to folks, rainy and snowy days and nights especially." I am tempted to reply to 
such, -- This whole earth which we inhabit is but a point in space. How far apart, think you, dwell the two most 
distant inhabitants of yonder star, the breadth of whose disk cannot be appreciated by our instruments? Why should I 
feel lonely? is not our planet in the Milky Way? This which you put seems to me not to be the most important 
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question. What sort of space is that which separates a man from his fellows and makes him solitary? I have found 
that no exertion of the legs can bring two minds much nearer to one another. What do we want most to dwell near 
to? Not to many men surely, the depot, the post-office, the bar-room, the meeting-house, the school-house, the 
grocery, Beacon Hill, or the Five Points, where men most congregate, but to the perennial source of our life, whence 
in all our experience we have found that to issue; as the willow stands near the water and sends out its roots in that 
direction. This will vary with different natures, but this is the place where a wise man will dig his cellar. . . . I one 
evening overtook one of my townsmen, who has accumulated what is called "a handsome property," -- though I 
never got a fair view of it, -- on the Walden road, driving a pair of cattle to market, who inquired of me how I could 
bring my mind to give up so many of the comforts of life. I answered that I was very sure I liked it passably well; I 
was not joking. And so I went home to my bed, and left him to pick his way through the darkness and the mud to 
Brighton, -- or Bright-town, -- which place he would reach some time in the morning. 
 
   Any prospect of awakening or coming to life to a dead man makes indifferent all times and places. The place 
where that  

 
-429- 

 
may occur is always the same, and indescribably pleasant to all our senses. For the most part we allow only outlying 
and transient circumstances to make our occasions. They are, in fact, the cause of our distraction. Nearest to all 
things is that power which fashions their being. Next to us the grandest laws are continually being executed. Next to 
us is not the workman whom we have hired, with whom we love so well to talk, but the workman whose work we 
are. 

   "How vast and profound is the influence of the subtile powers of Heaven and of Earth!" 

   "We seek to perceive them, and we do not see them; we seek to hear them, and we do not hear them; identified 
with the substance of things, they cannot be separated from them." 

   "They cause that in all the universe men purify and sanctify their hearts, and clothe themselves in their holiday 
garments to offer sacrifices and oblations to their ancestors. It is an ocean of subtile intelligences. They are every 
where, above us, on our left, on our right; they environ us on all sides." 

   We are the subjects of an experiment which is not a little interesting to me. Can we not do without the society of 
our gossips a little while under these circumstances, -- have our own thoughts to cheer us? Confucius says truly, 
"Virtue does not remain as an abandoned orphan; it must of necessity have neighbors." 

   With thinking we may be beside ourselves in a sane sense. By a conscious effort of the mind we can stand aloof 
from actions and their consequences; and all things, good and bad, go by us like a torrent. We are not wholly 
involved in Nature. I may be either the driftwood in the stream, or Indra in the sky looking down on it. I may be 
affected by a theatrical exhibition; on the other hand, I may not be affected by an actual event which appears to 
concern me much more. I only know myself as a human entity; the scene, so to speak, of thoughts and affections; 
and am sensible of a certain doubleness by which I can stand as remote from myself as from another. However 
intense my experience, I am conscious of the presence and criticism of a part of me, which, as it were, is not a part 
of me, but spectator, sharing no experience, but taking note of it; and that is no more I than it is you. When the play, 
it may be the tragedy, of life is over, the spectator goes  
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his way. It was a kind of fiction, a work of the imagination only, so far as he was concerned. This doubleness may 
easily make us poor neighbors and friends sometimes. 
 
   I find it wholesome to be alone the greater part of the time. To be in company, even with the best, is soon 
wearisome and dissipating. I love to be alone. I never found the companion that was so companionable as solitude. 
We are for the most part more lonely when we go abroad among men than when we stay in our chambers. A man 
thinking or working is always alone, let him be where he will. Solitude is not measured by the miles of space that 
intervene between a man and his fellows. The really diligent student in one of the crowded hives of Cambridge 
College is as solitary as a dervis in the desert. The farmer can work alone in the field or the woods all day, hoeing or 
chopping, and not feel lonesome, because he is employed; but when he comes home at night he cannot sit down in a 
room alone, at the mercy of his thoughts, but must be where he can "see the folks," and recreate, and as he thinks 
remunerate, himself for his day's solitude; and hence he wonders how the student can sit alone in the house all night 
and most of the day without ennui and "the blues;" but he does not realize that the student, though in the house, is 
still at work in his field, and chopping in hiswoods, as the farmer in his, and in turn seeks the same recreation and 
society that the latter does, though it may be a more condensed form of it. 

   Society is commonly too cheap. We meet at very short intervals, not having had time to acquire any new value for 
each other. We meet at meals three times a day, and give each other a new taste of that old musty cheese that we are. 
We have had to agree on a certain set of rules, called etiquette and politeness, to make this frequent meeting 
tolerable, and that we need not come to open war. We meet at the post-office, and at the sociable, and about the 
fireside every night; we live thick and are in each other's way, and stumble over one another, and I think that we thus 
lose some respect for one another. Certainly less frequency would suffice for all important and hearty 
communications. Consider the girls in a factory, -- never alone, hardly in their dreams. It would be better if there 
were but one inhabitant to a square mile, as  
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where I live. The value of a man is not in his skin, that we should touch him. 

   I have heard of a man lost in the woods and dying of famine and exhaustion at the foot of a tree, whose loneliness 
was relieved by the grotesque visions with which, owing to bodily weakness, his diseased imagination surrounded 
him, and which he believed to be real. So also, owing to bodily and mental health and strength, we may be 
continually cheered by a like but more normal and natural society, and come to know that we are never alone. 

   I have a great deal of company in my house; especially in the morning, when nobody calls. Let me suggest a few 
comparisons, that some one may convey an idea of my situation. I am no more lonely than the loon in the pond that 
laughs so loud, or than Walden Pond itself. What company has that lonely lake, I pray? And yet it has not the blue 
devils, but the blue angels in it, in the azure tint of its waters. The sun is alone, except in thick weather, when there 
sometimes appear to be two, but one is a mock sun. God is alone, -- but the devil, he is far from being alone; he sees 
a great deal of company; he is legion. I am no more lonely than a single mullein or dandelion in a pasture, or a bean 
leaf, or sorrel, or a horse-fly, or a humble-bee. I am no more lonely than the Mill Brook, or a weathercock, or the 
northstar, or the south wind, or an April shower, or a January thaw, or the first spider in a new house. 

   I have occasional visits in the long winter evenings, when the snow falls fast and the wind howls in the wood, from 
an old settler and original proprietor, who is reported to have dug Walden Pond, and stoned it, and fringed it with 
pine woods; who tells me stories of old time and of new eternity; and between us we manage to pass a cheerful 
evening with social mirth and pleasant views of things, even without apples or cider, -- a most wise and humorous 
friend, whom I love much, who keeps himself more secret than ever did Goffe or Whalley; and though he is thought 
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to be dead, none can show where he is buried. An elderly dame, too, dwells in my neighborhood, invisible to most 
persons, in whose odorous herb garden I love to stroll sometimes, gathering simples and listening to her fables; for 
she has a genius of unequalled  
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fertility, and her memory runs back farther than mythology, and she can tell me the original of every fable, and on 
what fact every one is founded, for the incidents occurred when she was young. A ruddy and lusty old dame, who 
delights in all weathers and seasons, and is likely to outlive all her children yet. 

   The indescribable innocence and beneficence of Nature, -- of sun and wind and rain, of summer and winter, -- 
such health, such cheer, they afford forever! and such sympathy have they ever with our race, that all Nature would 
be affected, and the sun's brightness fade, and the winds would sigh humanely, and the clouds rain tears, and the 
woods shed their leaves and put on mourning in midsummer, if any man should ever for a just cause grieve. Shall I 
not have intelligence with the earth? Am I not partly leaves and vegetable mould myself? 

   What is the pill which will keep us well, serene, contented? Not my or thy great-grandfather's, but our great-
grandmother Nature's universal, vegetable, botanic medicines, by which she has kept herself young always, outlived 
so many old Parrs in her day, and fed her health with their decaying fatness. For my panacea, instead of one of those 
quack vials of a mixture dipped from Acheron and the Dead Sea, which come out of those long shallow black-
schooner looking wagons which we sometimes see made to carry bottles, let me have a draught of undiluted 
morning air. Morning air! If men will not drink of this at the fountain-head of the day, why, then, we must even 
bottle up some and sell it in the shops, for the benefit of those who have lost their subscription ticket to morning 
time in this world. But remember, it will not keep quite till noon-day even in the coolest cellar, but drive out the 
stopples long ere that and follow westward the steps of Aurora. I am no worshipper of Hygeia, who was the daughter 
of that old herb-doctor Aesculapius, and who is represented on monuments holding a serpent in one hand, and in the 
other a cup out of which the serpent sometimes drinks; but rather of Hebe, cupbearer to Jupiter, who was the 
daughter of Juno and wild lettuce, and who had the power of restoring gods and men to the vigor of youth. She was 
probably the only thoroughly sound-conditioned, healthy, and robust young lady that ever walked the globe, and 
wherever she came it was spring. 
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LESSON #2: Learning IN the Environment 
How do we experience and connect with everything in the environment? 

 
SUBJECT:  Philosophy: Questions & Theories                                       GRADE: 12 (HZT4U) 
CLASS SIZE: 30 students                                                                           TIME: 75 minutes  

 
A. Intended Student Outcomes:   
Observable behavior: 

• This lesson is an outdoor philosopher’s nature walk and geocaching adventure. 
• As a result of this lesson, students will develop their understanding of our mutual 

relationship as humans with the environment and of the interconnectedness of 
everything on Earth.  

• In the previous class, students were assigned a reading for homework (excerpt from 
Thoreau’s Walden, or Life in the Woods), and were asked to think about times 
they have spent in the natural world, which helped prepare them to think about 
their personal connection to the environment  

• This is an important lesson because students are able to examine their own place in 
the world, and are given the opportunity to actually get outside and experience 
the environmental first-hand, in order to reflect on their relationships with, and 
impacts on, the world around them 

• In the subsequent lesson—now that students have reflected on their own relationship 
with the environment—they will examine understandings of the human-
environment relationship through various other lenses/perspectives, namely that 
of Environmental Scientist, Aboriginal, and Ecofeminist communities 

 
Condition for Learning:   

• Students will demonstrate their knowledge by actively participating in the observations, 
reflections, and discussions throughout the nature walk and geocaching 
experience 

 
Criteria of Performance:   

• Students will write down or draw the connections they witness between humans and 
the natural environment, they will quietly reflect on and evaluate their personal 
relationship with the environment, and they will discuss their reflections with each 
other and the whole class  

 
Ontario Expectation(s): 

Overall Expectations: 
• Metaphysics: demonstrate the relevance of metaphysical questions and theories to 

everyday life 
 

Specific Expectations: 
• formulate their own clear and cogent responses to some of the fundamental questions 

of metaphysics, and defend their responses in philosophical exchanges with 
others 

• explain how different metaphysical theories make differences in people’s attitudes to 
practical issues 
 

B. Preparation: 
     1. Materials: 
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     a. Students: pen/pencil, paper, GPS (if desired), weather-appropriate clothing 
     b. Teacher: projector and computer with an Internet connection to display pictures of 
“green graffiti” and rooftop gardens, clipboards for students, geocache coordinates, GPS 

 
     2. Prior Knowledge:   

• Students will have to recall knowledge of the following concepts and terms: 
o Environmental Philosophy 
o Thoreau’s description of the connection between himself and nature, and 

the healing power of the natural world (from their homework reading) 
 

     3. Need to Do Ahead of Time:  
• Sign into the Geocaching website to find the closest accessible geocache location and 

record the coordinates, collect/prepare images of “green graffiti” and rooftop gardens, 
set-up projector 

 
Body of the Lesson: 
Time 

10 mins 
 
 
 
 
 
 
 
 

5 mins 

Setting the Stage for Learning (Minds On) 
Whole-Class Discussion: “Greening the City” 
-Review the central focus of Environmental Philosophy with the class: our mutual 
relationship with the environment 
-Display examples of “green graffiti” and garden rooftops to introduce ways in which people 
are working to infuse the human-made, built environment with elements of the natural 
environment 
-Ask/Discuss: Why are people doing these types of projects? What are the benefits? What 
are the problems or challenges with them? 
 
Introduce Culminating Activity 
-Hand out the Culminating Activity and go through the instructions as a class – Tell them to 
think about possible topics while they are out in the community on the walk today 
 

 
45 mins 

 

Steps (Action) 
Philosopher’s Nature Walk and Geocaching Adventure 
-Make sure everyone is properly dressed to go outside and has a clipboard, piece of paper, 
and a pen/pencil with them 
-Explain what geocaching is (a world-wide treasure hunt using GPS coordinates) and give 
the students the coordinates for the chosen geocache location for those who want to use 
their devices/phones to search for the spot 
-Tell them to be on the lookout during the walk for two examples of humans impacting the 
environment and two examples of the environment impacting humans (write down or draw 
what they witness) 
-Head outside and start walking in the direction of the geocache site – it should be planned 
to take about 15 minutes there and 15 minutes back 
-Once the geocache is found, place the chosen trinket into the cache and have the class 
decide as a group which one to remove from the geocache to keep in the classroom 
-Have everyone take a few moments to quietly reflect on the following questions:  
     How do you feel when you are alone in nature? 
     Is it possible to experience the same feeling in the city? 
     Do you think, as explored in Walden, that the natural world has certain healing abilities? 
     What can we learn from the natural world? 
-On the walk back, have students share some of their reflections with one another, making 
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reference to personal experiences they have had in nature (of some form) 
-Return to the classroom and get settled in 
 

 
15 mins 

Closure (Consolidation) 
Whole-Class Discussion: Interconnectedness 
-Once back in the classroom, discuss the mutual relationship the students witnessed 
between humans and the environment  
-Discuss geocaching as a concept with the class – how does it make us think about 
interconnectedness and the world as a whole – if everything is connected, what does this tell 
us, if anything, about the meaning of all life on Earth? 
 

 
Accommodations: 

• Ensure the geocache location is accessible to all students, especially any with physical 
disabilities (i.e. in a wheelchair) – if there is not one within adequate walking distance, 
prepare and hide something similar to a geocache yourself before today’s class 

• Students can draw or write in point form if they struggle with writing 
• Students can work with a partner or group to find examples of the mutually impacting 

relationship between humans and the environment 
• Make sure to clearly explain the requirements for the Culminating Activity, so students 

have both the written and oral instructions to understand what is expected of them 
(especially for those students with weaker reading comprehension skills) 
 

Assessment: 
⊗ Assessment as Learning: Pair, small group, and/or whole-class discussion 

 
 
 

Reflection: 
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Appendix 2a) Potential Online Resources For Lesson #2 
 
Green Graffiti: 
http://www.environmentalgraffiti.com/featured/moss-grass-graffiti/2147?image=1 
 
http://inhabitat.com/tag/green-graffiti/ 
 

 
Rooftop Gardens:  
http://www.telegraph.co.uk/gardening/9526441/Roof-gardens-how-city-dwelling-
horticulturists-are-reaching-new-heights.html 
 
http://www.toronto.ca/greenroofs/incentive_applicants.htm 
 
http://rooftopgardensinc.ca/gallery.html 
 
http://landscapeontario.com/green-city-cool-city 
 

 
Geocaching:  
http://www.geocaching.com/ 
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LESSON #3: Learning ABOUT the Environment 
How do different groups of people view our relationship with the environment? 

 
SUBJECT:  Philosophy: Questions & Theories                                  GRADE: 12 (HZT4U) 
CLASS SIZE: 30 students                                                                      TIME: 75 minutes  

 
A. Intended Student Outcomes:   
Observable behavior: 

• This lesson is a small group activity in which students will work in groups of five to read 
about and discuss the central questions and ideas of three major “perspectives” 
on the relationship humans share with the environment (Environmental Science, 
Aboriginal, Ecofeminism), and then to design and present a t-shirt for their 
group’s perspective, based on the central ideas of the view they examined 

• As a result of this lesson, each group of students will become “experts” on one of the 
designated perspectives and will share their knowledge with the class, so that 
everyone in the class develops a foundational understanding of the key concepts 
within each perspective   

• In previous classes, students reflected on their own personal relationship with the 
environment, and ways in which humans impact the environment, and vice versa 

• This is an important lesson because it broadens the students’ understanding of the 
ways in which many different people have theorized about, connected to, and 
lived within, the natural world. It prompts them to question their current ways of 
thinking and the current system that they live in, and to see the environment, and 
our relationship with it, through a variety of lenses 

• In the subsequent lesson, students will learn about arguments in Environmental Ethics 
that strive to formalize some of the ideas about the value and treatment of the 
environment that they look at in today’s lesson 

 
Condition for Learning:   

• Students will demonstrate their knowledge by extracting key information from readings, 
cooperating as a group to consolidate the main ideas, and applying these ideas 
symbolically and/or creatively  

 
Criteria of Performance:   

• In groups of five, students will read about their group’s designated perspective and will 
sort through the information to assemble a list of the key concepts, and then will 
design a t-shirt to depict these ideas in visual form, which will be presented 
(along with the central points they determined) to the class. 

 
Ontario Expectation(s): 

Overall Expectations: 
• Metaphysics: demonstrate the relevance of metaphysical questions and theories to 

everyday life 
• Philosophy of Science: evaluate the strengths and weaknesses of the responses to 

some questions of natural and social sciences defended by some of the major 
philosophers and schools of philosophy 

• Ethics: demonstrate an understanding of the mail questions, concepts, and theories of 
ethics 

• Social and Political Philosophy: identify instances of theories of social and political 
philosophy that are presuppositions in everyday life 
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• Research and Inquiry Skills: correctly use the terminology of philosophy; effectively 
communicate the results of their inquires 
 

Specific Expectations: 
•  demonstrate an understanding of the influence that some metaphysical ideas about 

topics such as causality, space and time, and the infinite have on other 
disciplines  

• explain how philosophical theories have influences the development of the natural and 
social sciences 

• identify the main questions of ethics 
• analyse how theories of social and political philosophy are adopted and realized in 

contemporary policy making, and how the adoption of a particular theory makes a 
difference to political and social practices 

• summarize main philosophical concepts and theories from information gathered  
 

B. Preparation: 
     1. Materials: 

     a. Students: pen/pencil, paper, binder 
     b. Teacher: 6 pieces of chart paper, markers, copies of information packages, of 
homework reading (Environmental Ethics), of t-shirt template, of perspectives organizer, 
and a copy of the group work checklist 

 
     2. Prior Knowledge:   

• Students will have to recall knowledge of the following concepts and terms: 
o Environmental Philosophy  
o Multiple definitions of “environment” 
o Personal relationships with the environment 

 
     3. Need to Do Ahead of Time:  

• Photocopy information packages, group work checklist, perspectives chart, homework 
reading, and t-shirt template, and write down groups 

 
Body of the Lesson: 

Time 
8 mins 

Setting the Stage for Learning (Minds On) 
Whole-Class Discussion: Review Relationship with Environment 
-Write on the board as the class enters the room: How do you personally view 
your relationship with the environment? 
-Get students to discuss with each other and the class some of the reflections 
they made in the last class about their own connections to, and experiences in, 
the natural world 
-Explain that today they will be looking at our relationship as humans with the 
environment from three different angles, and have a student remind the class of 
the different definitions for “environment” 
-Ask them to think about these different definitions while reading about the 
perspective they are given 
 

 
35 mins 

 
 

Steps (Action) 
Design A T-Shirt Group Activity 
-Divide the class into six groups of five, and hand out the information packages, 
perspectives organizer, and t-shirt design template to each student 
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30 mins 
 

-Assign the Environmental Science perspective to two groups, the 
Aboriginal/Indigenous perspective to two groups, and the Ecofeminism 
perspective to two groups 
-Instruct the class to go through the information package on their perspective in 
their groups and pull out the key ideas within that perspective to be written down 
on their organizers, then work together to design a t-shirt, using their rough copy 
templates, that depicts/represents the perspective they have been given based on 
the key ideas – the final t-shirt design they decided upon will be drawn on chart 
paper to be presented to the class  
-Give the groups 30 minutes to read, gather information, and complete their t-shirt 
designs, and observe each group working to fill in the group work checklist 
-After groups have completed their designs, give each group about 4-5 minutes to 
present their ideas and t-shirt design to the class – as each group presents the 
key ideas of their perspective, all students should take notes on their perspectives 
organizer and ask questions that arise 
 

 
2 mins 

Closure (Consolidation) 
Homework: Environmental Ethics Reading 
-Hand out homework reading and collect chart paper 
-Tell them that tomorrow they will be looking more closely at arguments within 
Environmental Ethics – while they are reading for homework, they should think 
about the following question: how do we place value on the environment? 
 

 
Accommodations: 

• Groupings will be heterogeneous based on levels of readiness, and those who may 
need more assistance should be grouped with students with a higher level of 
understanding 

• For students who struggle with taking notes, photocopy a completed perspectives 
organizer from another student who is a strong note-taker to give to them 

• Here this lesson has been tightly structured and scheduled to fit into one day, but 
may require more time depending on the class; therefore, it can be spread out over 
two days if needed – on the first day, students read, gather information, and design, 
then on the second day they present and give other groups feedback and ask 
questions 

• Reading of the information packages within the groups should be done aloud for any 
students with weaker independent reading skills to follow along 

 
Assessment: 

⊗ Assessment for Learning: group skills checklist (teacher observation) 
⊗ Assessment as Learning: Design a t-shirt activity (learning and receiving 

feedback from peers), group skills checklist, whole-class discussion 
  

Reflection: 
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Appendix 3a) Environmental Science Resource Package 
 

Excerpts from Silent Spring (1962) 
Rachel Carson 

 
The history of life on earth has been a history of interaction between living things and 

their surroundings. To a large extent, the physical form and the habits of the earth's vegetation 
and its animal life have been molded by the environment. Considering the whole span of 
earthly time, the opposite effect, in which life actually modifies its surroundings, has been 
relatively slight. Only within the moment of time represented by the present century has one 
species—man—acquired significant power to alter the nature of his world.  

 
During the past quarter century this power has not only increased to one of disturbing 

magnitude but it has changed in character. The most alarming of all man's assaults upon the 
environment is the contamination of air, earth, rivers, and sea with dangerous and even lethal 
materials. This pollution is for the most part irrecoverable; the chain of evil it initiates not only 
in the world that must support life but in living tissues is for the most part irreversible. In this 
now universal contamination of the environment, chemicals are the sinister and little-
recognized partners of radiation in changing the very nature of the world—the very nature of 
its life. Strontium 90, released through nuclear explosions into the air, comes to the earth in 
rain or drifts down as fallout, lodges in soil, enters into the grass or corn or wheat grown there, 
and in time takes up its abode in the bones of a human being, there to remain until his death. 
Similarly, chemicals sprayed on croplands or forests or gardens lie long in the soil, entering 
into living organisms, passing from one to another in a chain of poisoning and death. Or they 
pass mysteriously by underground streams until they emerge and, through the alchemy of air 
and sunlight, combine into new forms that kill vegetation, sicken cattle, and work unknown 
harm on those who drink from once pure wells. As Albert Schweitzer has said, "Man can 
hardly even recognize the devils of his own creation." 

 
It took hundreds of millions of years to produce the life that now inhabits the earth—

eons of time in which that developing and evolving and diversifying life reached a state of 
adjustment and balance with its surroundings. The environment, rigorously shaping and 
directing the life it supported, contained elements that were hostile as well as supporting. 
Certain rocks gave out dangerous radiation, even within the light of the sun, from which all 
life draws its energy, there were short-wave radiations with power to injure. Given time—time 
not in years but in millennia—life adjusts, and a balance has been reached. For time is the 
essential ingredient; but in the modern world there is no time. 

 
The rapidity of change and the speed with which new situations are created follow the 

impetuous and heedless pace of man rather than the deliberate pace of nature. Radiation is no 
longer merely the background radiation of rocks, the bombardment of cosmic rays, the 
ultraviolet of the sun that have existed before there was any life on earth; radiation is now the 
unnatural creation of man's tampering with the atom. The chemicals to which life is asked to 
make its adjustment are no longer merely the calcium and silica and copper and all the rest of 
the minerals washed out of the rocks and carried in rivers to the sea; they are the synthetic 
creations of man's inventive mind, brewed in his laboratories, and having no counterparts in 
nature.  
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To adjust to these chemicals would require time on the scale that is nature's; it would 
require not merely the years of a man's life but the life of generations. And even this, were it 
by some miracle possible, would be futile, for the new chemicals come from our laboratories 
in an endless stream; almost five hundred annually find their way into actual use in the United 
States alone. The figure is staggering and its implications are not easily grasped—500 new 
chemicals to which the bodies of men and animals are required somehow to adapt each year, 
chemicals totally outside the limits of biologic experience. 

 
Among them are many that are used in man's war against nature. Since the mid-1940's 

over 200 basic chemicals have been created for use in killing insects, weeds, rodents, and 
other organisms described in the modern vernacular as "pests"; and they are sold under several 
thousand different brand names. 

 
These sprays, dusts, and aerosols are now applied almost universally to farms, gardens, 

forests, and homes—nonselective chemicals that have the power to kill every insect, the 
"good" and the "bad," to still the song of birds and the leaping of fish in the streams, to coat 
the leaves with a deadly film, and to linger on in the soil—all this though the intended target 
may be only a few weeds or insects. Can anyone believe it is possible to lay down such a 
barrage of poisons on the surface of the earth without making it unfit for all life? They should 
not be called "insecticides," but "biocides." 

 
The whole process of spraying seems caught up in an endless spiral. Since DDT was 

released for civilian use, a process of escalation has been going on in which ever more toxic 
materials must be found. This has happened because insects, in a triumphant vindication of 
Darwin's principle of the survival of the fittest, have evolved super races immune to the 
particular insecticide used, hence a deadlier one has always to be developed—and then a 
deadlier one than that.... 

 
The "control of nature" is a phrase conceived in arrogance, born of the Neanderthal age 

of biology and philosophy, when it was supposed that nature exists for the convenience of 
man. The concepts and practices of applied entomology for the most part date from that Stone 
Age of science. It is our alarming misfortune that so primitive a science has armed itself with 
the most modern and terrible weapons, and that in turning them against the insects it has also 
turned them against the earth. 
 
 
 
 
 
 
 
 
 
 
Rachel Carson, "Silent Spring," in Diane Ravitch, ed., The American Reader: Words that  
 Moved a Nation (New York: HarperCollins, 1990), 323-325.2 
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Excerpt from “Currents in Environmental Education: Mapping a Complex 
and Evolving Pedagogical Field” 

By: Lucie Sauvé 
5. Scientific Current 
 

Some environmental education propositions place the accent on a scientific approach, 
with the aim of tackling environmental realities and problems rigorously, of better 
understanding them and more specifically identifying their cause-and-effect relationships. The 
main process is the induction of observation-based hypotheses, and the verification of these 
hypotheses through new observation or experimentation. Environmental education is often 
associated here with the development of knowledge and skills in environmental sciences—an 
interdisciplinary and even more so, a transdisciplinary field. As in the systemic current, the 
approach is predominantly a cognitive one: the environment is an object of knowledge and 
that knowledge is necessary for more appropriate decision-making. Skills of observation and 
experimentation are especially solicited.  

Propositions within this current include several by authors or educators whose interest 
in environmental education stems from concerns related to the field of science teaching, or 
from their fields of interest or specialization in biology, chemistry, or environmental sciences. 
For science teachers and science education specialists, the environmental theme can be a 
“hook,” a subject that stimulates an interest in sciences or one that offers a social and ethical 
dimension to scientific activity. The general perspective is one of better understanding in order 
to better orient action. 
 
 
Sauvé, Lucie. “Currents in Environmental Education: Mapping a Complex and Evolving 
Pedagogical Field.” Canadian Journal of Environmental Education 10 (Spring 2005): 11-37. 
Print. 
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Appendix 3b) Aboriginal Philosophy Resource Package 
 

Excerpts from “Teaching for Ecological Sustainability: Incorporating 
Indigenous Philosophies and Practices” 

By: Dr. Clinton L. Beckford and Mr. Russell Nahdee 
 
We didn’t inherit the earth from our parents. 
We are borrowing it from our children. 
– Chief Seattle 
 
Indigenous philosophies about human interactions with nature provide lessons that can help 
mainstream Canadian society reconnect with nature and establish mutually beneficial and 
reciprocal relationships. In the drive for a new ecological ethos, Aboriginal epistemologies can 
provide a framework for engendering an ethic of stewardship and sustainability. 
 
Key Tenets of Aboriginal Philosophy 
 
Aboriginal environmental philosophies generally indicate recognition and understanding of 
the complex and interdependent relationships between human beings and nature. While 
differences no doubt exist across Aboriginal communities and societies, there seem to be 
identifiable common aspects of Aboriginal peoples’ environmental philosophies. Our research 
in the Walpole Island First Nation, in southwestern Ontario found an emphasis on: 
 
1. inseparable relationship between people and the natural world 
2. respect for all aspects of the environment, everywhere – not just in the community 
3. recognition of the dependence of people on the physical environment 
4. view of the land as sacred 
5. responsibility to future generations 
6. respectful and responsible use of resources 
7. preservation, conservation, and enhancement of the natural environment 
8. belief in the link between environmental quality and quality of life 
 
The Walpole Island First Nation experience is instructive because the community has 
managed to remain green and maintain a very high level of biodiversity, with many plant and 
animal species found nowhere else in Canada. Its environmental programs and ecosystems 
have earned it international acclaim and World Heritage status. Walpole Island First Nation 
has managed to do this through their native philosophies and their traditional values and 
attitudes, which are based on respectful human and environmental interactions. 
 
 
 
 
Beckford, Clinton, and Russell Nahdee. “Teaching for Ecological Sustainability: 
Incorporating Indigenous Philosophies and Practices.” What Works? Research into Practice. 
Sept. 2011. Web. 3 Apr. 2013.  
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Excerpt from Look to the Mountain: An Ecology of Indigenous Education 
(1994) 

Gregory Cajete 
 

Nature is a sacred reality for American Indians. Relationships to the natural world 
formed the basis for their expression of traditional education. Historically, a direct and abiding 
understanding of the special significance of Nature's cycles life, death, struggle, and survival 
was integral to the survival of Indian people. Given this reality, environmental education 
among American Indians took many forms, and it was here they established their most 
profound and intimate expressions of culture.  

Environmental understanding and education were directly tied to the cosmologies of 
Tribal life. Tribal cosmology reflected the sacred and elemental expressions of life on earth 
and in the cosmos. The key questions that each cosmology addressed included: how the Tribal 
community might ecologically integrate into the place they lived; and how a direct 
relationship among the individual, the community, and the natural world could be established 
and maintained.  

Indian people, in every place they lived, addressed these questions of survival and 
sustainability in diverse, yet harmonious ways. They thought of their environments richly and 
of themselves as truly alive and related to their world.  

"We are all related," is a metaphor used by the Lakota in their prayers. It is a metaphor 
whose meaning is shared by all other Indian people. It is a guiding principle of Indian spiritual 
ecology reflected by every tribe in their perception of Nature. It is a deeply spiritual, 
ecological, and epistemological principle of profound significance.  

Guided by this metaphysical principle, Indian people acknowledged that all living and 
non-living entities of Nature have important inherent meanings within the context of human 
life. Based on this understanding, American Indians symbolically recognized their relationship 
to plants, animals, stones, trees, mountains, rivers, lakes, streams, and a host of other living 
entities. Through seeking, making, sharing, and celebrating these natural relationships, they 
came to perceive themselves as living in a sea of relationships. In each of the places they 
lived, they learned the subtle, but all important, language of natural relationship. With this 
awareness, tempered by intimate relationships with various environments over a thousand or 
more generations, Indian people accumulated and applied their ecological knowledge.  

In contrast to the relatively one-dimensional reductionist Newtonian-Cartesian view of 
Nature, Indians perceived multiple realities in Nature that experienced by our five senses was 
only one of many possibilities. In such a perceived "multiverse," knowledge could be received 
directly from animals, plants, and other living and non-living entities. They perceived that 
animals and plants have ritual ways of behavior that interact with one another. All life and 
Nature have a "personhood," a sense of purpose and inherent meaning that is expressed in 
many ways and at all times.  

Over the past 500 years, the changes to the environment of America have been 
dramatic; at one time America may have been the most pristine and rich natural environment 
on earth. The first Europeans saw America as wilderness, an obstacle to overcome through 
settlement and the use of resources, living and non-living. They looked upon the land 
primarily as a material object, a commodity they could gain from economically. For the most 
part they viewed the Indians they encountered as one of those resources, which they would 
either use or abuse according to their agenda for material gain. 
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Yet, to Indian people, the land and the place they lived were in a perfect state. For 
them, the real test of living was to establish a harmonious relationship with that perfect state 
that was Nature—to understand it, to see it as the source of one's life and livelihood, and the 
source of one's essential well-being.  

In the minds of many Europeans, Indians were the other—seen either as savage, as 
heathen, as noble, as good or as bad. They were never understood for what they were and are: 
a people who, in a variety of ways and with all their heart and being, tried to establish a direct 
relationship with the essence of natural life. They understood Nature as the essence of the 
Great Mystery, which guides and breathes life into all things. For Indian people, the land was 
full of spirit, full of life enemy. Everything—a rock, a tree, a plant, a mountain, an animal, a 
bird, an insect—had its unique expression of life and way of Spirit. Indigenous people coded 
this understanding into their process of education. This nature-centered orientation helped 
individuals come to terms with the environment where they lived in a holistic way. 

Oren Lyons reflects this understanding in terms of the contemporary voices of Native 
American ecological thought. He states:  

And each generation was to raise its chiefs and to look out for the welfare of 
the seventh generation to come. We were to understand the principles of 
living together. We were to protect the life that surrounds us, and we were to 
give what we had to the elders and to the children. The men were to provide, 
and the women were to care for the family and be the center, the heart of the 
home. And so our nation was built on the spiritual family, and we were given 
clans... the Turtle, the Eagle, the Beaver, the Wolf, the Bear, the Snipe, the 
Hawk, all of whom were symbols of freedom. Our brothers the Bears, the 
Wolves, and the Eagles are Indians; they are natives, as we are. We went to 
Geneva, the six nations, the great Lakota nation, as representatives of 
indigenous people of the western hemisphere, and what was the message that 
we gave? 'There is a hue and a cry for human rights,' they said, 'for all 
people,' and the indigenous people said, 'What of the rights of the natural 
world? Where is the seat for the Buffalo or the Eagle? Who is representing 
them here in this forum? Who is speaking for the waters of the earth? Who is 
speaking for the trees and the forests? Who is speaking for the Fish, for the 
Whales, for the Beavers, for our children? We are indigenous people to this 
land. We are like a conscience; we are small, but we are not a minority; we 
are the landholders, we are the land keepers; we are not a minority, for our 
brothers are all the natural world, and for we are by far the majority.   
(Pg. 73-75) 
 
 
 
 
 
 
 

Cajete, Gregory. Look to the Mountain: An Ecology of Indigenous Education. 1st edition. 
Durango, CO: Kivaki Press, 1994. Print. 
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Appendix 3c) Ecofeminism Resource Package 
 

Adapted from “Exploring Ecofeminist Perspectives: An Introduction to 
Ecofeminist Thought” 

 
[“Exploring Ecofeminist Perspectives: An Introduction to Ecofeminist Thought.” The Talessi Project. 
University of Greenwich. n.d. Web. 5 Apr. 2013] 

Academic conceptions of ecofeminism: Common strands in ecofeminist thought 

Agarwal (1992) and Jackson (1993) summarize some of the common strands of ecofeminist 
thinking. 

1. There is a link between women and nature 

“Nature, as the excluded and devalued contrast of reason, includes the emotions, the body, the 
passions, animality, the primitive or uncivilised, the non-human world, matter, physicality and 
sense experience, as well as the sphere of faith, irrationality and madness” (Plumwood 1993) 

In patriarchal thought women are regarded as closer to nature and men closer to culture. To 
feminists the woman-nature linkage is regarded as an important underpinning of the 
subordination of women. If nature is portrayed, as in the above quotation, as inferior to 
culture, and women are associated with nature then logically women are seen as inferior to 
men (Agarwal 1992). 

Simone de Beauvoir wrote about the association of men with culture and women with nature. 
She noted that because men are unable to create through biological reproduction, theirs is an 
artificial creation - through human culture (Jackson 1993). She wrote, “The support of life 
became for a man an activity and a project through the invention of the tool; but in maternity 
woman remained closely bound to her body, like an animal” (quoted in Jackson 1993). 

Many feminists would assert that challenging this connection with nature, or denying the 
potency of difference between women and men, will liberate women. This is known as the 
‘masculising wave of feminism’ and it aims at equality by becoming more like men. However, 
ecofeminists argue against this, stressing that women are not only different from men but are 
in some ways better (Zimmerman 1994). They question whether it is progressive to become 
absorbed into a masculine-defined relationship with the non-human world. A celebration and 
affirmation of women’s distinctive culture offers an avenue out of and away from the 
dominant male culture (Seager 1993). As Plumwood (1993) notes, one essential feature of all 
ecological feminist positions is that they give positive value to a connection of women with 
nature, which was previously, in the West, given negative cultural value. Some authors assert 
the superiority of the feminine. For example, Brooke Medicine Eagle (1996) writes: 

“She said to me that the earth is in trouble. . .the thrusting, aggressive, analytic, intellectual, 
building, making-it-happen energy has very much overbalanced the feminine, receptive, 
allowing, surrendering energy. . . what needs to happen is an uplifting and a balancing. . . but 
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not only do women need to become strong in this way; we all need to so this, men and women 
alike” 

Vandana Shiva, a well-known, non-Western ecofeminist, believes that women are custodians 
of the feminine principle, which represents an organic unity with nature from which men 
developed. Industrial cultures have become alienated from this and must recover it. 

2. Women have a stronger interest in ending the domination of nature 

There are important connections between the domination and oppression of women and the 
domination and exploitation of nature and therefore women have a stake in ending the 
domination of nature. It is believed that there is an important conceptual link between the 
symbolic construction of women and nature and the ways they are acted upon. A commonality 
of goals is assumed to exist between the women’s movement and the environmental 
movement. As Mies and Shiva (1993) write, for example: 

“wherever women acted against ecological destruction or/and the threat of atomic 
annihilation, they immediately became aware of the connection between patriarchal violence 
against women, other people and nature, and that in defying this patriarchy we are loyal to 
future generations and to life and this planet itself”. 

Another example is provided by Collard, quoted in Seager (1993), who writes: 

“The identity and destiny of women and nature are merged. Accordingly, feminist values and 
principles directed towards ending the oppression of women are inextricably linked to 
ecological values and principles directed towards ending the oppression of nature. It is 
ultimately the affirmation of our kinship with nature, of our common life with her, which will 
prove the source of our mutual well-being”. 

3. Non-hierarchical, egalitarian systems are promoted 

Life is an interconnected web, not a hierarchy according to ecofeminists. Human life is 
regarded to have no greater value than non-human life. This perspective is central to ‘deep 
green’ or radical ecological thought. Two examples are provided below. 

e.g. King, quoted in Mies and Shiva (1993), wrote that 

“For us the snail darter is to be considered side by side with a community’s need for water, 
the porpoise side by side with appetite for tuna” 
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Excerpt from “Currents in Environmental Education: Mapping a Complex 
and Evolving Pedagogical Field” 

By: Lucie Sauvé 
12. The Feminist Current 
 

From the current of social criticism, the feminist current borrows the analysis and 
denunciation of power relationships within social groups (Di Chiro, 1987). The accent, 
however—in connection with power relationships in political and economic fields—is placed 
on the power relationships that still advantage men over women in a number of contexts, and 
on the need to integrate feminist viewpoints and values in areas of governance, production, 
consumption, and other forms of social organization. In environmental matters, the feminist 
current sheds light on the relations between the domination of women and the domination of 
nature: working to re-establish harmony with nature cannot be dissociated from a social 
project aiming to harmonize relations among humans and, more specifically, among men and 
women (Di Ciommo, 1999). 

The feminist current is nevertheless opposed to the prevalence of the rational approach 
to environmental issues as it is most frequently observed in the theories and practices 
identified with the socially critical current. As is the case for the holistic approach, intuitive, 
affective, symbolic, spiritual, or artistic approaches to environmental realities are also 
valorized. From an ethics of responsibility, emphasis is placed on solicitude: taking care of 
other humans and those other than human, with sustained and affectionate attention. 

 
Women are often the first environmental educators. In their homes and communities 
they pass along a unique understanding of the natural processes, which take place 
around them. For centuries, women have been involved in teaching traditional 
medicine and health care, seed collection and the maintenance of biodiversity, farming 
and the processing and preservation of food, forestry and water management, skills 
which will become increasingly more vital as environmental destruction continues. 
(Clover, Follen, & Hall, 2000, p. 18) 

 
If the initial focus of the feminist movement was on bringing to light and denouncing 

male-female power relationships, the current trend is more towards working collectively to 
rebuild harmonious relations through participation in joint projects wherein each individual’s 
strengths and talents are leveraged complementarily (as in Mies & Shiva, 1993). To this effect, 
environmental projects offer a particularly interesting context, since they imply (to differing 
degrees, of course) a rebuilding of relations with the world. 

From an educational perspective, Annette Greenall-Gough (1993) applies feminist 
criticism to the environmental education movement. She observes, among others, that insofar 
as the major international events that formed environmental education, there is no trace or 
very few traces of women’s contribution. Greenall-Gough (1998) also formulates an energetic 
critique regarding the proposition of “sustainable development” that has insinuated, or 
harnessed, environmental education. Despite the call for social equity, it is associated with a 
world vision that sanctions the prevalence of existing power structures within our societies.  

  
 

Sauvé, Lucie. “Currents in Environmental Education: Mapping a Complex and Evolving Pedagogical 
Field.” Canadian Journal of Environmental Education 10 (Spring 2005): 11-37. Print. 
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Appendix 3d) Perspectives Organizer 
 

Seeing The World Through Another Person’s Eyes 
 

PERSPECTIVE KEY IDEAS  
(How do people from each area view our relationship with the environment?) 

Environmental 
Science 
 
 
 
Influential Text: 
Rachel Carson, 
Silent Spring (1962) 
 
 
 
 
 

 

Aboriginal 
Environmental 
Philosophy 
 
 
 
Influential Text: 
Gregory Cajete, 
Look to the 
Mountain (1994) 
 
 
 

 

Ecofeminism 
 
 
 
 
Influential Text: 
Vandana Shiva & 
Maria Mies, 
Ecofeminism (1993) 
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Appendix 3e) Design a T-shirt Template 
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Appendix 3f) Teacher Checklist for Group Work 
 

Cooperative Group Skills Checklist 
 

1	  =	  rarely	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  2	  =	  sometimes	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  3	  =	  usually	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  4	  =	  all	  the	  time	  
	  
DATE:	  ___________________________________________	  
	  

Group	  Member	  
Names	  

Stays	  (Keeps	  
Group)	  on	  
Task	  

Listens	  
Attentively	  

Shows	  
Respect	  
for	  Others	  

Summarizes	  
for	  
Understanding	  

Criticizes	  
Ideas,	  Not	  
People	  

Comments:	  
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Appendix 3g) Environmental Ethics Homework Reading 
Textbook – Jeff Stickney et al., Philosophy: Thinkers, Theories, and Questions (2011) 
 

 



	   41	  

 



	   42	  

 



	   43	  

LESSON #4: Learning ABOUT the Environment 
How do we understand the value of the environment and of our relationship with it? 

 
SUBJECT:  Philosophy: Questions & Theories                                 GRADE: 12 (HZT4U) 
CLASS SIZE: 30 students                                                                     TIME: 75 minutes  

 
A. Intended Student Outcomes:   
Observable behavior: 

• This lesson is an examination of the foundational arguments in, and approaches to, 
Environmental Ethics, in which students will discuss (in small groups and with the 
whole class) the central questions and theories in Environmental Ethics and will 
formulate arguments in response to the question, “How do we place value on the 
environment?” 

• As a result of this lesson, students will develop their understanding of the central ideas 
and arguments in Environmental Ethics and will be able to evaluate these 
arguments and combine them with their own ideas to construct compelling 
arguments of their own 

• In previous classes, students learned about the branch of Ethics, and in the last class, 
they looked at various ways in which groups of people understand the 
relationship between humans and the environment 

• This is an important lesson because it further situates the perspectives learned about 
last class in specific philosophical theory, it prompts students to evaluate 
philosophical arguments, and allows students to connect their learning to the 
construction of their own arguments  

• In the subsequent lesson, students will think about what they can and should do to 
improve the relationship people have with the environment for their own and 
future generations, based on the kind of value placed on the environment in 
today’s class 

 
Condition for Learning:   

• Students will demonstrate their knowledge by evaluating, comparing, and connecting 
different approaches to, and arguments about, the value of the environment and 
by engaging with their own ideas to construct arguments 

 
Criteria of Performance:   

• Students will take notes on the key arguments and approaches in Environmental 
Ethics, will read, extract, and evaluate arguments from Leopold’s “The Land 
Ethic”, and will participate in mini-debates in response to the statement: “The 
natural environment has only instrumental value (value dependent upon its use 
for humans)” 

 
Ontario Expectation(s): 

Overall Expectations: 
• Ethics: demonstrate an understanding of the main questions, concepts, and theories of 

ethics; evaluate the strengths and weaknesses of responses to ethical questions 
and moral problems defended by some major philosophers and schools of 
philosophy, and defend their own responses 

• Research and Inquiry Skills: effectively communicate the results of their inquiries 
 

Specific Expectations: 
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• identify the main questions of ethics;  
• evaluate the responses given by some of the major philosophers and major schools of 

ethics to some of the main ethical questions; 
• use critical and logical thinking skills to defend their own ideas about ethical issues and 

to anticipate counter-arguments to their ideas 
• clearly explain their own views in philosophical discussions in class and in other types 

of exchanges with peers 
 

B. Preparation: 
     1. Materials: 

     a. Students: pen/pencil, paper, highlighter, binder 
     b. Teacher: chalk/board marker, copies of “The Land Ethic” excerpts, projector 
and/or overhead projector, teacher notes and/or PowerPoint presentation  

 
     2. Prior Knowledge:   

• Students will have to recall knowledge of the following concepts and terms from 
previous classes: 

o Ethics 
o Environmental Science perspective on the environment 
o Aboriginal/Indigenous perspectives on the environment 
o Ecofeminist perspectives on the environment 

 
     3. Need to Do Ahead of Time:  

• Print teacher notes and/or prepare PowerPoint, copy Calvin & Hobbes comic strip 
onto transparency or copy and paste from the Internet into a PowerPoint, photocopy 
excerpts from “The Land Ethic” 

 
Body of the Lesson: 

Time 
4 mins 

 
 

 
 
10 mins 

Setting the Stage for Learning (Minds On) 
Calvin & Hobbes Comic Strip 
-As the students enter the classroom, have the comic strip projected for students to view and 
write on the board, “How do we place value on the natural environment?” 
-Have a few students offer their reactions to the comic strip and reflections on the question 
 
Review of Ethics and Perspectives  
-Explain that today is all about Environmental Ethics, and ask them to give a description of what 
they think is involved in the study of “Environmental Ethics”  
-Pose the question: How would the three “perspectives” (Environmental Science, Aboriginal 
Philosophy, Ecofeminism) from last class view the value of the environment and our obligation to 
it as humans? Discuss responses 
 

 
20 mins 

 
 
 
 
 
 
 

Steps (Action) 
Whole-Class Socratic Lecture: Environmental Ethics 
-Work through the Environmental Ethics notes, asking students for their thoughts along the way 
-Ask: Do you feel that you treat the environment as though it has intrinsic or instrumental value? 
-Ask: Do you agree with Peter Singer about his principle of equal consideration of interests 
(based on the premise of suffering)? 
-Ask: Do you agree with Peter Singer that all life has value or with Aldo Leopold and Arne Naess 
that entire ecosystems possess value, or with neither? 
-Ask: Do you agree with the ecofeminist perspective that problems within our current relationship 
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20 mins 

 
 

with the environment emerge from a problematic, hierarchical social structure? 
 
Small Group Work: Aldo Leopold’s “The Land Ethic” 
-Hand out Aldo Leopold’s “The Land Ethic” and read it aloud to the class as they follow along 
-Put them in groups of three or four and have them go through it again in their groups, 
highlighting key points and arguments 
-Once they have parsed the text, ask them to discuss in their groups points that they agree and 
disagree with and write down arguments that relate to each of the three perspectives from last 
class (i.e. how does Leopold see the environment similar to the way environmental scientists, 
aboriginal peoples, and ecofeminists see their relationship with the environment) 
 

 
15 mins 

 
 
 
 
 
 
 
 
 

 
5 mins 

 
 
 

1 min 

Closure (Consolidation) 
Mini Debates (Small Groups) 
-Have a few students offer their connections between Leopold’s text and the three perspectives 
to the whole class before posing the mini-debate question 
-Write the following statement on the board: “The natural environment has only 
instrumental value (value dependent upon its use for humans)” and ask students to take on 
difference positions in response to the statement in their groups (i.e. 1-2 students for, 1-2 
students against) and have them engage in mini-debates by drawing on the philosophers 
and theories studied in today’s class and their own ideas 
-Circulate around the room, assisting where necessary, and taking informal notes on the 
group members’ contributions 
 
Whole-Class Discussion 
-Have students offer explanations of the strongest arguments discovered through their debates 
and discuss how each argument could be strengthened further 
 
Homework: Culminating Activity 
-Before students leave, remind them to decide on a topic for their culminating activities, as they 
may have time in class next day to work on them, and they should be researching their area of 
interest at home for homework 

 
Accommodations: 

• Leopold’s text should be read aloud to the class, not simply given to them to read 
independently, as it may be difficult for some students who struggle with reading 

• Groupings should be heterogeneous based on levels of readiness, and those who 
may need more assistance with the debating process should be grouped with 
students with a higher level of understanding 

 
Assessment: 

⊗ Assessment as Learning: Whole-class discussion, mini-debates 
⊗ Assessment of Learning: Mini-debates (informal notes) 

  
Reflection: 
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Appendix 4a) Calvin & Hobbes (Minds On) 
 
 

 
 
 
http://all-that-is-interesting.com/post/659491779/calvin-and-hobbes-explain-the-oil-spill-the 
 
 
 

___________________________________________________________________________________________ 
 
 
 
Appendix 4b) Teacher Notes  
 

INTRODUCTION TO ENVIRONMENTAL ETHICS 
(Could be made into a PowerPoint presentation) 

 

Value of the Environment: 
1. Intrinsic Value – having a value in itself, regardless of its usefulness to us 
2. Instrumental Value – having value for how it can be used by us (as a means to an end) 
 
Approaches to Environmental Ethics: 

1. Anthropocentric 
  Key Ideas: 

• The environment or nature has no value in and of itself; its value is 
instrumental, not intrinsic 

• Questions surround which instrumental use is of greater value (ex. 
preserving a natural park as a place of scenic beauty for us, or cutting down 
trees in the park to build houses for us – both are human-centered, but are 
mutually exclusive) 

• Cost-Benefit analyses determine right and wrong paths 
Problems: 
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• Difficult to establish value for non-monetary commodities and the valuation 
of nature relies on incomplete knowledge of all elements of importance 

• Everything outside of the self is seen as a tool or object (people dominate 
the environment) 

• Prejudice and injustice against “lower animals” = “speciesism” (Peter 
Singer) 

 
2. Ecocentric (Biocentric) 
 Key Ideas (3 main branches): 

A) All life has intrinsic value (Peter Singer) 
B) Entire ecosystems have intrinsic value (Aldo Leopold, Arne Naess, and 

others) 
C) Ecofeminism 

 
A) All life has intrinsic value à  Peter Singer 

• Singer’s principle of equal consideration of interests: Organisms that can 
suffer have intrinsic value and thus deserve respect 

 
“If a being suffers, there can be no moral justification for refusing to take that suffering 
into consideration. No matter what the nature of the being, the principle of equality 
requires that its suffering be counted equally with the like suffering - in so far as rough 
comparisons can be made - of any other being. If a being is not capable of suffering, or of 
experiencing enjoyment or happiness, there is nothing to be taken into account. This is 
why the limit of sentience (using the term as a convenient, if not strictly accurate, 
shorthand for the capacity to suffer or experience enjoyment or happiness) is the only 
defensible boundary of concern for the interests of others. To mark this boundary by some 
characteristic like intelligence or rationality would be to mark it in an arbitrary way.” 
(Singer, Practical Ethics) 
 
B) Entire ecosystems have intrinsic value à  Aldo Leopold 

• Leopold suggested an ethics that maintained “a thing is right when it tends 
to preserve the integrity, stability, and beauty of the biotic community. It is 
wrong when it tends otherwise” (Leopold, A Sand County Almanac) 

• The entire earth might be regarded as a single system possessing integrity, 
stability and beauty, which ought to be maintained. 

• Broadens our ethical obligations further than Singer to include anything 
integral to an ecosystem or to the earth as a whole  

 
B) “Deep Ecology” à  championed by Norwegian Philosopher Arne Naess (1912-
2009) 

• Rejects anthropocentric view of the universe 
 

Tenets of Deep Ecology: 
• The Western conceptions of individualism, reductionism and (more 

recently) consumerism are built on flawed premises and must be re-thought. 



	   48	  

• Biocentric equality - All things in the Biosphere have an equal right to live 
and flourish - all are equal in intrinsic worth. 

• Any intrusion into nature to change it requires justification and this 
justification must be based upon the satisfaction of a vital need, not a desire 
or want. 

• The flourishing of human and non-human life alike requires a substantial 
decrease in human population. 

• Focus on increasing standards of living (the growth paradigm on which the 
world economy is presently based) must be redirected to an appreciation of 
the existential quality of life. 

 
C) Ecofeminism 

• Philosophical orientation emerging in the 1970s that maintained we ought to look 
to social patterns to discover what is wrong with our relationship to nature.  

• Ecofeminists argue that a strong parallel exists between the oppression and 
subordination of women in families and society and the degradation of nature.  

• Note the importance of subject object relationships in this scheme that serve to 
reinforce hierarchical patterns of interaction between dominant and subordinate 
categories: 

Subject     Object 
Actor                 Acted upon 
Man     Woman 
Humans    The non-human environment 
The developed world   The developing world 

 
• Eco feminism maintains that understanding our relationship with the environment 

(and correcting the problems that have arisen from this relationship) requires a 
rethinking of the entire conceptual framework (described above) of western society. 
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Appendix 4c) Excerpts from Aldo Leopold’s “The Land Ethic”  
 

The Land Ethic 
From Aldo Leopold’s A Sand County Almanac (1948) 

There is as yet no ethic dealing with man's relation to land and to the animals and plants, which grow upon it. 
Land, like Odysseus' slave-girls, is still property. The land relation is still strictly economic, entailing privileges 
but no obligations. 

The extension of ethics to this third element in human environment is, if I read the evidence correctly, an 
evolutionary possibility and an ecological necessity…  

An ethic may be regarded as a mode of guidance for meeting ecological situations so new or intricate, or 
involving such deferred reactions, that the path of social expediency is not discernible to the average 
individual. Animal instincts are modes of guidance for the individual in meeting such situations. Ethics are 
possibly a kind of community instinct in-the-making. 

The Community Concept 

All ethics so far evolved rest upon a single premise: that the individual is a member of a community of 
interdependent parts. His instincts prompt him to compete for his place in that community, but his ethics 
prompt him also to co-operate (perhaps in order that there may be a place to compete for). 

The land ethic simply enlarges the boundaries of the community to include soils, waters, plants, and animals, 
or collectively: the land. 

This sounds simple: do we not already sing our love for and obligation to the land of the free and the home 
of the brave? Yes, but just what and whom do we love? Certainly not the soil, which we are sending helter-
skelter downriver. Certainly not the waters, which we assume have no function except to turn turbines, float 
barges, and carry off sewage. Certainly not the plants, of which we exterminate whole communities without 
batting an eye. Certainly not the animals, of which we have already extirpated many of the largest and most 
beautiful species. A land ethic of course cannot prevent the alteration, management, and use of 
these 'resources,' but it does affirm their right to continued existence, and, at least in spots, their continued 
existence in a natural state. 

In short, a land ethic changes the role of Homo sapiens from conqueror of the land-community to plain 
member and citizen of it. It implies respect for his fellow-members, and also respect for the community as 
such… 

The ordinary citizen today assumes that science know what makes the community clock tick; the scientist is 
equally sure that he does not. He knows that the biotic mechanism is so complex that its workings may never 
be fully understood. 

That man is, in fact, only a member of a biotic team is shown by an ecological interpretation of history. Many 
historical events, hitherto explained solely in terms of human enterprise, were actually biotic interactions 
between people and land. The characteristics of the land determined the facts quite as potently as the 
characteristics of the men who lived on it… 
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The Ecological Conscience 

Conservation is a state of harmony between men and land. Despite nearly a century of propaganda, 
conservation still proceeds at a snail's pace; progress still consists largely letterhead pieties and conventional 
oratory. On the back forty we still slip two steps backward for each forward stride. 

The usual answer to this dilemma is 'more conservation education.' No one will debate this, but is it certain 
that on the volume of education needs stepping up? Is something lacking in the content as well? 

It is difficult to give a fair summary of its content in brief form, but, as I understand it, the content is 
substantially this: obey the law, vote right, join some organizations, and practice what conservation is 
profitable on your own land; the government will do the rest. 

Is not this formula too easy to accomplish anything worth-while? It defines no right or wrong, assigns no 
obligation, calls for no sacrifice, implies no change in the current philosophy of values. In respect of land-use, 
it urges only enlightened self-interest. Just how far will such education take us?… 

When one asks why no rules have been written, one is told that the community is not yet ready to support 
them; education must precede rules. But the education actually in progress makes no mention of obligations 
to land over and above those dictated by self-interest. The net result is that we have more education but less 
soil, fewer healthy woods and as many floods as in 1937. 

The puzzling aspect of such situations is that the existence of obligations over and above self-interest is taken 
for granted in such rural community enterprises as the betterment of roads, schools, churches, and baseball 
teams. Their existence is not taken for granted, nor as yet seriously discussed, in bettering the behavior of the 
water that falls on the land, or in the preserving of the beauty or diversity of the farm landscape. Land-use 
ethics are still governed wholly by economic self-interest, just as social ethics were century ago… 

Obligations have no meaning without conscience, and the problem we face is the extension of the social 
conscience from people to land. 

No important change in ethics was ever accomplished without an internal change in our intellectual 
emphasis, loyalties, affections, and convictions. The proof that conservation has not yet touched these 
foundations of conduct lies in the fact that philosophy and religion have not yet heard of it. In our attempt to 
make conservation easy, we have made it trivial. 

Substi tutes for a Land Ethic 

…The answer, if there is any, seems to be in a land ethic, or some other force, which assigns more obligation 
to the private landowner. 

Industrial landowners and users, especially lumbermen and stockmen, are inclined to wail long and loudly 
about the extension of government ownership and regulation to land, but (with notable exceptions) they show 
little disposition to develop the only visible alternative: the voluntary practice of conservation on their own 
lands… 
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…a system of conservation based solely on economic self-interest is hopelessly lopsided. It tends to ignore, 
and thus eventually to eliminate, many elements in the land community that lack commercial value, but that 
are (as far as we know) essential to its healthy functioning. It assumes, falsely, I think, that the economic parts 
of the biotic clock will function without the uneconomic parts. It tends to relegate to government many 
functions eventually too large, too complex, or too widely dispersed to be performed by government. 

An ethical obligation on the part of the private owner is the only visible remedy for these situations. 

The Land Pyramid 

…Plants absorb energy from the sun. This energy flows through a circuit called the biota, which may be 
represented by a pyramid consisting of layers. The bottom layer is the soil. A plant layer rests on the soil, an 
insect layer on the plants, a bird and rodent layer on the insects, and so on up through various animal groups 
to the apex layer, which consists of the larger carnivores. 

The species of a layer are alike not in where they came from, or in what they look like, but rather in what 
they eat. Each successive layer depends on those below it for food and often for other services, and each in 
turn furnishes food and services to those above. Proceeding upward, each successive layer decreases in 
numerical abundance… Man shares an intermediate layer with the bears, raccoons, and squirrels which eat 
both meat and vegetables… 

The pyramid is a tangle of chains so complex as to seem disorderly, yet the stability of the system proves it to 
be a highly organized structure. Its functioning depends on the co-operation and competition of its diverse 
parts… 

The combined evidence of history and ecology seems to support one general deduction: the less violent the 
man made changes, the greater the probability of successful readjustment in the pyramid. Violence, in turn, 
varies with human population density; a dense population requires more violent conversion.  

Land Health 

A land ethic, then, reflects the existence of an ecological conscience, and this in turn reflects a conviction of 
individual responsibility for the health of the land. Health is the capacity of the land for self-renewal. 
Conservation is our effort to understand and preserve this capacity… 
 

The Outlook 

It is inconceivable to me that an ethical relation to land can exist without love, respect, and admiration for 
land and a high regard for its value. By value, I of course mean something far broader than mere economic 
value; I mean value in the philosophical sense… 
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LESSON #5: Learning FOR the Environment 
If we value our relationship with the environment, then what can we do to improve it?  

 
SUBJECT:  Philosophy: Questions & Theories                                 GRADE: 12 (HZT4U) 
CLASS SIZE: 30 students                                                                     TIME: 75 minutes  

 
A. Intended Student Outcomes:   
Observable behavior: 

• This lesson is an assortment of whole-class, small group, and independent activities 
that work to address individual and collective environmental rights and 
responsibilities, including the obligations the students’ generation has to future 
generations  

• As a result of this lesson, students will be able to apply their understanding of ethical 
stances toward the environment and the concept of rights and justice to 
contemporary problems, and will deepen their understanding of the 
responsibilities they hold in their relationship with the environment 

• In previous classes, students have examined the environmental impacts of our current 
system and ways of thinking, their own connection to the environment, various 
other perspectives on the human relationship with the environment and its 
treatment, and ways in which people have placed value on the environment 

• This is an important lesson because it brings together all that they have been learning 
about the role of humans within the environment and asks them to construct their 
own arguments about rights and responsibilities and to strive to answer an 
important question in the field of Environmental Philosophy; namely, “what 
obligations do we have to future generations?” 

• In the subsequent lesson, students will be given the entire class to work on their 
culminating activities, which will expand upon key ideas from this unit 

 
Condition for Learning:   

• Students will demonstrate their knowledge by making connections between justice and 
the environment, constructing a relevant charter of rights and responsibilities in 
relation to the environmental problems outlined, and formulating their own 
arguments in response to an important contested claim 
 

Criteria of Performance:   
• Students will collaborate in groups to devise a charter of environmental rights and 

responsibilities, and will independently reflect upon the obligations that they have 
to future generations in terms of treatment of the Earth by writing out their own 
well-constructed arguments, drawing on ideas discussed in class, and reviewing 
the work of a peer 

 
Ontario Expectation(s): 

Overall Expectations: 
• Ethics: demonstrate an understanding of the main questions, concepts, and theories of 

ethics; illustrate the relevance of philosophical theories of ethics to concrete 
moral problems in everyday life 

• Social and Political Philosophy: demonstrate an understanding of the main questions, 
concepts, and theories of social and political philosophy  
 

Specific Expectations: 
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• evaluate the responses given by some of the major philosophers and major schools of 
ethics to some of the main ethical questions   

• demonstrate how the moral problems and dilemmas that occur in everyday contexts 
can be effectively analysed using a variety of different philosophical theories  

• demonstrate an understanding of the main questions of social and political philosophy 
• use critical and logical thinking skills to develop and defend their own ideas about some 

of the major questions of social and political philosophy 
 
B. Preparation: 
     1. Materials: 

     a. Students: pen/pencil, paper, binder 
     b. Teacher: chalk/board marker, 6 pieces of chart paper, markers, projector, copies 
of written response assignment and assessment checklist, PowerPoint, masking tape 

 
     2. Prior Knowledge:   

• Students will have to recall knowledge of the following concepts and terms: 
o Environmental Ethics – intrinsic and instrumental value, anthropocentric 

and ecocentric approaches 
o Key ideas from “The Story of Stuff” video 
o Justice & Human rights and responsibilities 

 
     3. Need to Do Ahead of Time:  

• Photocopy written response assignment and assessment checklist, copy water crisis 
facts and graphic onto PowerPoint   

 
Body of the Lesson: 

Time 
10 mins 

 
 
 
 
 
 
 
 

5 mins 

Setting the Stage for Learning (Minds On) 
Whole-Class Discussion: International Water Crisis & Review Environ. Ethics 
-As students enter the classroom draw their attention to the projector screen showing the 
international water crisis facts and graphic 
-Discuss how this issue relates to environmental ethics from last class 
-Prompts: Is this issue mainly anthropocentric, ecocentric (biocentric), or can it be both? 
What does it show you about the way people value natural resources? Is water 
intrinsically or instrumentally valuable? What would Peter Singer say? What would Aldo 
Leopold say? 
 
Think-Pair-Share: Eco-Justice 
-Based on what the students already know about justice, have them think of a meaning 
for “eco-justice” on their own, in pairs, and then as a whole class 
-Think back to “The Story of Stuff” video from the first lesson and give examples of eco-
justice issues illustrated in the video (ex. exporting trash and externalizing “costs”) 
-Ask: Do you think all people have the right to a healthy environment? If so, should there 
be protections in place for this human right? 
 

 
15 mins 

 
 
 
 

Steps (Action) 
Small Group Activity: Environmental Rights and Responsibilities 
-Have the students get into groups of five and ask them to create their own “Charter of 
Environmental Rights and Responsibilities” on chart paper 
-Read them the “Preamble” and have them write, as a group, one specific right and one 
specific responsibility in relation to each of the problems presented (land degradation, 
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20 mins 

 
 

 

deforestation, toxic waste disposal, energy and resource use, and corporate 
responsibility) 
-Circulate around the room giving guidance and taking informal notes on how well the 
group members are working 
-Once they have finished, have each group tape its charter to a wall at the front of the 
room for the rest of the class to see 
 
Personal Written Response: Responsibility for Future Generations 
-Hand out the written response assignment with assessment checklist and read aloud the 
instructions before allowing students to independently complete their responses 

 
10 mins 

 
 
 
 

10 mins 

Closure (Consolidation) 
Peer Review/Assessment 
-Once students have finished up their answers, have them trade with someone else in 
the class and ask them to read and assess each other’s work using the checklist – 
encourage them to write useful comments before handing in both sheets to the teacher 
 
Culminating Activity 
-Emphasize the importance of the justification and connections sections of the proposal 
-Give them the rest of the class to think about and work on the C.A. – Next class will be 
devoted entirely to researching for, and working on, the C.A. 

 
Accommodations: 

• Students who struggle with writing can be given additional time to complete the 
personal written response 

• Make sure to read aloud and explain the instructions and statement for the response 
• Provide additional assistance during the group activity to students with weaker 

vocabulary who may need help understanding the environmental problems 
mentioned or how to formulate a right or responsibility statement 

• Groupings will be heterogeneous based on levels of readiness, and those who may 
need more assistance should be grouped with students with a higher level of 
understanding 

 
Assessment: 

⊗ Assessment for Learning: Review of Environmental Ethics 
⊗ Assessment as Learning: Whole-class discussion, peer feedback on personal 

written response 
⊗ Assessment of Learning: Personal written response, Culminating Activity 

  
Reflection: 
 
 
 
 
 
 

 
 
 



	   55	  

Appendix 5a) International Water Crisis Information 
 

WATER	  FACTS	  
From:	  Water	  Ambassadors	  Canada	  Organization	  

 
•	  1.1	  billion	  people	  (1/6	  of	  the	  world)	  lack	  access	  to	  clean	  water	  	  
•	  2.6	  billion	  people	  (40%	  of	  the	  world)	  lack	  adequate	  sanitation	  (toilets)	  
•	  1.5	  billion	  people	  suffer	  from	  water	  borne	  parasites	  (worms,	  protozoa,	  bacteria)	  
•	  6000	  children	  die	  daily	  from	  water	  borne	  disease.	  In	  the	  last	  10	  years	  more	  kids	  have	  died	  
from	  diarrhea	  diseases	  than	  all	  people	  killed	  in	  armed	  conflict	  since	  WWII	  
•	  30	  000	  people	  die	  daily	  from	  drinking	  bad	  water	  	  
•	  300	  000	  died	  in	  the	  Boxing	  Day	  Tsunami	  in	  2004	  (that	  is	  same	  number	  that	  die	  every	  10	  
days	  from	  drinking	  bad	  water)	  
	  •	  Half	  of	  the	  hospital	  beds	  in	  the	  world	  are	  occupied	  with	  patients	  suffering	  from	  water	  borne	  
disease	  
•	  80%	  of	  world	  disease	  is	  due	  to	  inadequate	  water	  or	  sanitation	  
•	  In	  the	  Developing	  World,	  women	  and	  children	  walk	  miles	  to	  get	  water	  –	  The	  UN	  estimates	  
that	  the	  average	  is	  40	  pounds	  of	  water	  carried	  4	  miles	  (18	  kg-‐6	  km)	  –	  It	  takes	  hours,	  prevents	  
them	  from	  attending	  school/work,	  deforms	  the	  spine,	  and	  can	  leave	  women	  vulnerable	  to	  
assault	  
 
 
Water Access Graphic: 
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Appendix 5b) Declaration Preamble: 
 
 

Declaration of Environmental Rights and 
Responsibilities Preamble: 

 

We, the future leaders of the world, in an effort to 
balance social equity, economic prosperity, and 
ecological integrity, establish that the environment has 
rights needing to be respected and that the citizens of 
the world have responsibilities toward the 
environment and the community that must be fulfilled. 
People of the world must have access to information, 
an active voice in government; private industry and 
the government must contribute to solutions for 
environmental problems and people need to employ 
effective measures to create sustainable lifestyles. We 
seek to combat the problems of land degradation, 
deforestation, toxic waste disposal, energy and 
resource use, and corporate responsibility, for the 
benefit of the Earth and all its inhabitants. 
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Appendix 5c) Future Generations Response 
 

RESPONSIBILITIY FOR FUTURE GENERATIONS 
 

Respond to the following statement (agree, disagree, other) and provide at least two reasons to 
support your position. Draw from examples, thinkers, and/or theories to help defend your position 
and offer concrete ideas. 

The present generations have the responsibility to leave to future generations 
an Earth that is not irreversibly damaged by human activity. 

____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________ 
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________ 
____________________________________________________________
____________________________________________________________
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PEER/TEACHER ASSESSMENT CHECKLIST 
 

 Question Y 
(2) 

S 
(1) 

N 
(0) 

Comments 

Knowledge/ 
Understanding 

 
 
 

Is the use of examples, thinkers, 
and/or theories accurate? 

 
Does the response show a clear 
understanding of the statement 

provided? 
 

    

Thinking/ 
Inquiry 

 
 
 

Does the response sustain a single 
point of view? 

 
Are the details specific and 

supportive of the topic? 
 

Is the response logical and 
insightful? 

 

    

Communication 
 

 

Are ideas expressed clearly? 
 

Are ideas fully developed? 
 

    

TOTAL: 
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7. ADDITIONAL RESOURCES: 
Environmental Education: 

Ontario Ministry of Education. Acting Today, Shaping Tomorrow: A Policy Framework  
 for Environmental Education in Ontario Schools. Ottawa: Queen’s Printer for  

Ontario, 2009. Print. 
 
Anthony Weston, “What if Teaching Went Wild?” 
 
David Orr, “What is Education For?” 
 

Aboriginal Philosophies: 
Website: Deepening Knowledge (www.oise.utoronto.ca/deepeningknowledge/) 
 
Website: Four Directions Teachings (www.fourdirectionsteachings.com)  
 

Textbooks: 
 Jeff Stickney et al., Philosophy: Thinkers, Theories & Questions (2011) 
 

Peter Flaherty et al., Philosophy: Questions & Theories (2002) 
 
Environmental Ethics: 
 Martino Traxler, “Is Ignoring Global Warming Wrong?”  
 

Peter Singer, Practical Ethics (1979) 
 
 Peter Singer, Animal Liberation: A New Ethics for Our Treatment of Animals (1975) 
 
 Vandana Shiva & Maria Mies, Ecofeminism (1993) 
 
 
 
 
 
 
 
  
  
 

 
 
 
 
 
 
 
 
 


