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Introduction ting on This study identified a hands-on training model, with an aspect of
With the increasing number of- young .chlldren with sp_eual t Practice , performanc_e feeo!b_ack prowded_by a clinical specialist, as the
needs entering the early learning environment, there is now| | | most effective training model to implement when supporting

a greater understanding of the need for professional RECESs In the inclusive early years environment. Similar to Baker-
degvelopment and inter\?ention training as it relates to > Educato;S today areh”Ot Ericzén et al.'s (2009) stud;Z Zducators wish to receive specific
inclusive practice for early childhood educators (Baker- !Orelpa,re to fnter the training as it pertains to a specific child, as opposed to the
Erickzén et al., 2009). INCILUSIVE Catly years generalized written reports currently being provided. While
Literature Review participants report feeling comfortable in their inclusive role, they
Although training Is being requested, there is little research attribute this feeling to years of experience and hands-on

on the current learning needs of Registered Early training. Consistent with the literature (Baker-Ericzén et al., 2009;
Childhood Educators (RECESs), and the specific Brebner et al. 2016; & Loreman et al. 2013) initial training and

[ think in the whole
program you’re only
taught with one class
on special needs.
You’re learning just

kind of basic stuff.
|

experience and hands-on
pre-service training

trainings/support services required when working directly In It’d be nice if we nclus education does not provide the necessary skills to support an
an inclusive classroom (Baker-Ericzén, et al., 2009; & could all just § Inclusive environment.

Loreman et al., 2013). While there are many potential attend the training > Lack of funding for special Limitations

methods and frameworks for providing further training and so we’re all on the needs services and » The Individual professional background of the selected
support for educators In inclusive classrooms and early same page. resources, including ability RECEs, and years of experience may influence decision to
childhood environments, Brebner et al. (2016) recommend to support continuous participate

further research into exploring more successful strategies training for all staff » Convenient sampling from one site
and programs, and how they may be beneficial for » Central Toronto child care centres may have easier access to
educators. etency & » Experience is a key factor in organizations and agencies providing support to educators

Efficacy , building required skills and
» Initial training and education does not provide the

Research Question

What are the current professional learning needs for RECEs knowledge and skills required to support various abilities of » Support educators through hands-on training in the child care
working W'tthh”dren V#th specia nefeds, and Wh?]t do they children in care environment, specifically provided by clinical specialists;

[ m ve w rtin f | . . . .
propose as the most efiective way of supporting these Traini » Increase number of inclusion courses and training seminars
needs? raini . e

We’ve had reports done by offered at the diploma and degree training levels;
Occupational Therapists...they I > Increase funding for special needs services, resources, and
Methodology . : . . .

just sit and observe, and then % Hands-on continuous learning opportunities; and
Research Design | ite L;p t;;vfhreport.../t’s liI;e :ﬁey training » Incorporate hands-on learning elements, as well as information
This qualitative study used a phenomenological research jn “;t Z;L;ann ;’:;ZZngnbeaJsgz provided by looking beyond foundational knowledge in workshops.
design. J ./ cI|n|caI
Data was collected through a semi-structured, face-to-face

interview of 14 open-ended questions. endations ) - Baker-Ericzén, M. J., Mueggenborg, M. G., & Shea, M. M. (2009). Impact of trainings
Procedure he Field You're not coming into a on child care providers' attitudes and perceived competence toward inclusion: What
RECEs from child care centres across Toronto were F room full of typically factors are associated with change. Topics in Early Childhood Special Education,

. . . . developing children...you’re 28(4), 196-208.
recruited by email to the centre supervisor. » Patience is key! . P i .y Brebner, C., Jovanovic, J., Lawless, A., & Young, J. (2016). Early childhood educators’
Participants > Never truly know g:g;i tgn:i‘;fszl‘c;fliljecfg ?g Lérlgc_llzritanding ofTearI% _comm(l;r;_i;ation: gg?ggzag;);] t209t2heir work with young children.

. . . . : ild Language Teaching and Therapy, , 277-292.

The participants for this StUd_y included 4 RECES V_V|th a the needs you ‘ support them in that. Loreman, T., Sharma, U., & Forlin, C. (2013). Do pre-service teachers feel ready to
range of 5-20 years of experience working in the field and will be OO teach in inclusive classrooms? A four country study of teaching self-efficacy.
directly supporting children with special needs. supporting Australian Journal of Teacher Education, 35(1), 27-44.




