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ÅA beli ǸȒ ȡɅ ẌʭǸ ǪǍɅ m ake th is w orȶẍ is essenti al

ÅEVERY chi ld  b elong s. No ch erry  pi ck ing or  sen d ing h ome

ÅWe learn  ti er 1 and 2 su pports  from p aren t s an d  p eers.

ÅWe le arn t ier 3 from  ot h er di scipl in es / r esear ch /  PL

ÅBui ld ing  con fiden ce &  compe t en ce  at  the  center

ÅWe are  learni n g, wi t h, fr om  and abou t our chi ld ren

Core understandings



ÅWh o sees issues?

Åğțɐ ẌǱȡǍȓɅɐɾǸɾẍṤ

ÅDoes a diagnosis change what you know 

about a child?

ÅHow is assessment different than teaching?

Identifying 
supports



ÅLegitimize your professional perspective

ÅRecognize your irreplaceable role in 

ʔɅǱǸɶɾʌǍɅǱȡɅȓ ǪțȡȺǱɶǸɅẏɾ ɅǸǸǱɾ

ÅReflect on what you should be watching

ÅStrengthen what you need to be documenting

ÅAppreciate a space for formal assessment

Åoɐʭ ʌɐ ǱǸǪȡɳțǸɶ ʌțǸ ẌȺǍɅȓʔǍȓǸẍ ɐȒ ǩǸțǍʬȡɐɶ

ÅEmbrace parent as co -strategist and observer

ÅCelebrate neurodiversity

¶ʳ ẌǍȓǸɅǱǍẍ



ÅFrom  t h e Lat in  w or d  ẌAssider eẍ Ṿ t o sit b esid e or  with

ÅBecom e a cli n ica l, form al app roach,  by som eon e else

ÅForm al and  in for mal

ÅQu ant itat ive  and  qu al itat ive

ÅIt d oes h ave a p lace

Assessment



What is
known
about

assessment?

Parents know their
children

Educators know their 
children

Good assessment should 
clarify and direct

The further assessment 
happens from the 

home/class the more 
useless it is

Child development is 
highly individualized; 
ẌɅɐɶɃǍȺẍ ȡɾ ɃȡɾɅɐɃǸɶ

Assessment field 
dominated by American 

culture and language

Tools hold limited utility in 
effecting change

You  know what you are 
doing & seeing



4 pillars of formal assessment

01. 03. Informal 
approaches

04. Testing02. Observation

Interviews



ÅObjectiv e

ÅPar allel s good parenting

ÅIs inh ere nt to teach ing/working with kids & parents

ÅIndicators  of future  development

ÅRel iabl e Ṿ trust  t h e t ests  to  give a ccurate s cores

ÅValid  Ṿ trus t  the  scor es to give accu rate  in for m ation on  the  chi ld

ÅDirecting levels of supports

ÅEmpowering

ÅHolistic & clear

ÅCollaborative in nature

ÅChild -centered, family focused

What Is Good Assessment



ÅEarly  ȡɅʌǸɶʬǸɅʌȡɐɅ ẌǍʌ ɶȡɾȶẍ

ÅæɶǸʬǸɅʌ ǸɶɐɾȡɐɅ ɐȒ ɾȶȡȺȺ ṵẌǍǪɵʔȡɶǸǱ ǱȡɾǍǩȡȺȡʌȡǸɾẍṶ

ÅAppropriately challenge child

ÅDirect supports 

ÅEntitlement

ÅEmpowerment 

ÅImprove interactions

ÅFacilitate specialized referrals

Why do we assess?



When to assess
Å¬ǸʬǸȺ ᶰ ɾʔɳɳɐɶʌɾ ǍɶǸɅẏʌ ʭɐɶȶȡɅȓ

ÅShared concern with parents

ÅWhen parents are ready

ÅWhen the means are available

ÅWho should be referred early??

Åğțɐ ɾțɐʔȺǱɅẏʌṤṤ



ÅSLPS

ÅÃÿẏɾ

ÅoǸǍȺʌț ǪǍɶǸ ṵgæẏɾṞ Peadiatricians )

ÅPsychologists

ÅẌñɳǸǪȡǍȺȡɾʌɾẍ

Who assesses



æɶɐẏɾ
ÅNam e a problem

ÅDirect early intervention

ÅEligible for services

ÅIdentify Level 3 supports

ÅMaximize functioning

ÅIdentify strengths as well as 

weaknesses

ÅEntitlement

ÅSamples of behaviour only

ÅñțɐʔȺǱ ǩǸ ẌɳɐȡɅʌ ȡɅ ʌȡɃǸẍ

ÅLab eling debate

ÅMiss early intervention

ÅCounter to inclusion

ÅLimit options/ expectations

ÅAffected by fatigue, stress, 

ǍɅʲȡǸʌʳṞ țǸǍȺʌțṞ ȺǍɅȓʔǍȓǸṟ

ÅDemotivate

ÅToo clinical

ÅScores change over time, yet 

emotional burden on family

>ɐɅẏɾ



ÅPubli sh ed  tests

ÅIndividual  or  gr oup

ÅNorm  or  criterion bas ed

ÅScor e based app roximates

ÅRigid  in ad ministr ation

ÅChi ld/family are subjects

ÅSpecific training required

ÅTime -limited in accuracy

ÅPredictors of future functioning

Quantitative Assessment



ÅCase history

ÅObservation Ṿ actual  or  sim ulated

ÅSelf -rep ort  checklists

ÅW ork  analysis

ÅInterviews  Ṿ cl ient, others

ÅChi ld & family are central contributors

ÅObjective Accurate when well done

ÅIndicative of current & past functioning

Quantitative Assessment



When to assess
ÅM easures specific tasks that child is working 

on as they work on it

ÅComments on real world tasks

ÅClassroom teacher, driven through 

observation and interaction

ÅParent is partner

ÅStudent input is sought and valued



ÅM easures specific tasks that child is 

working on as  they work on it

ÅComments on real world tasks

ÅClassroom teacher, driven through 

observation and interaction

ÅParent is partner

ÅStudent input is sought and valued

Authentic
Assessment/
Evaluation



ÅParent central partner

ÅuǱǸɅʌȡȒʳ ɐʌțǸɶɾ ȡɅ ǪțȡȺǱẏɾ ǸǪɐɾʳɾʌǸɃ ǍɅǱ ǩɶȡɅȓ ʌțǸɃ ȡɅ

ÅuǱǸɅʌȡȒʳ ɾʌʔǱǸɅʌẏɾ ɾʌɶǸɅȓʌțɾ ǍɅǱ ɅǸǸǱɾ

ÅDevelop a schedule of supports

ÅIdentify additional resources to teacher, student, family, peers

ÅDevelop documentation / monitoring plan

Program Planning Steps
for Inclusive Program



Emotional R egulation & 
executive functioning
ÅEmpathy
ÅImpulse control
ÅPatience
ÅKindness
ÅShift
ÅPlan/organize
ÅWorking memory
ÅMonitoring
ÅPlan/organize
ÅWorking memory
ÅMonitoring

Motor
ÅGross
ÅFine
ÅVisual 

spatial/visual 
motor
ÅBalance
ÅCoordination

Behavioral
ÅSocial
ÅAdaptive
Å!=>ẏɾ

Speech -language
ÅExpressive
ÅReceptive
ÅArticulation
ÅNonverbal

Sensory
ÅVisual
ÅAuditory
ÅTactile
ÅSmell/taste

What should we watch & document: 
Developmental domains



Dysregulated children
All behaviour is communication



Triggers and co -regulation

Common triggers

you see
How to co -regulate Sens ory stations 

(NEVER rooms)



!./Ωǎ ƻŦ every behaviour

Antecedent

Behaviour

Consequence

Three points of every conflict

Relationship

Emotions

Issue

What should we watch
& document



ÅCommunity/family violence

ÅPoverty and instability

ÅWar

ÅWeather disasters

ÅInstitutional care

ÅAbuse

ÅMedical trauma

ÅOther

Developmental trauma



Impacts
ÅAlt ers brain development

ÅImpairs psychological, physical, social/ 

emotional 

ÅEvident in their play

ÅCarries significant sensory triggers



Neurodiversity
A spectrum of uniqueness


