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Part 1:  Introduction: Two CIDA Education Projects

• The nature of the project was to make cross-cultural knowledge transfer and
cooperation. It was a kind of efforts as a part of the internationalization of
higher education in China and Canada. It shared knowledge and
understanding, which paved the way for the formation and dissemination of
new knowledge.

1.1 The CCULP project: Canada/China Joint Doctoral Programs

in Education
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1.2  The SULCP project- Women and Minorities as Educational 
Change Agents

• It built upon the success of above CCULP project. Many of the key
participants in China side were returnees scholars/doctorate graduate of the
CCULP project.

• It involved OISE and UBC as partners with six Chinese normal universities.

• It was a bridge for building partnership between China and Canada, a forum
for equity awareness and a channel for people to obtain better understanding
and appreciating other cultures.

• It had considerable impact at all levels.
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• LARGEST in scale, with a large number of universities and schools, 
with hundreds of administrators, teachers and scholars participated. 

• EARLIEST by their starting time, as one of the pilot joint programs in 
education in China. 

• LONGEST,  lasting more than ten years. 

1.3 Feature of the two projects
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Part 2:  Theoretical Framework 

Dependency theory is one of the most influential theories in higher
education research. It has contributed to the avoidance of uncritical
acceptance of international co-operation in education and of its alleged
benefits to the recipient countries.
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• How did the Canadian partner universities as the center work with the 
Chinese partner universities as the periphery?

• Did the position as periphery  move off after the CIDA projects ended?

• Did any  dependency the Chinese partner universities rely on their 
Canadian partners?

• Is dependency a causal factor for inequality?

• Did the CIDA aid projects in education cause dependency of  Chinese 

partner universities? 

• What significant factors contribute to the nature of the projects?

2.2 Research questions
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Part 3: Beneficial to the recipient?

The time duration of CCULP （1985-1995）and SULCP（1996-2001）
was coincident with the period of China ’s significant social and economic 
reforms, moving to open to the outside world and to become involved in 
global economic life. 

CCULP and SULCP projects laid particular emphasis on helping some 
Chinese universities capacity building, the areas of CCULP and SULCP 
projects were priorities of social and economic development in China.

3.1  The Context
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Needs to develop doctorate 
programs in education

Needs for knowledge transfer and 
finance

Needs for developing the progrm 
of Educational management

Joint doctor programs

opportunities and financial 
support 

To assist the program 
develpment

3.2  The Needs of Periphery and Objectives of the CCULP Project:  

Canada/China Joint Doctoral Program in Education



The objectives of the CCULP Project

To meet the urgent needs in Chinese normal universities, three objectives 

of the CCULP project” were constructed. 

The first objective emphasized mutual benefits in enhancing doctoral 

programs in education in both countries and developed a sound basis for future 

cooperative research. 

The other two were to support the development of innovative curricula in 

China and to assist the programs in educational administration. 
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3.3 The Needs of Periphery and Objectives of the SULCP:  Women and 

Minorities and Educational Change Agents.

The project aimed at building capacities of universities,especially normal 

universities in China to advance education reform with regard to gender, 

minority and moral education. 

The objectives focused on supporting women and minority teachers, at 

higher education, secondary and elementary education levels, in  professional 

development that would enable them to become dynamic agents of social 

change.
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FOCUS NEEDS PROJECT OBJECTIVE

WOMEN
Career and job 
opportunities

the project objective at the tertiary level women faculty in 
institutions of higher learning, offering opportunities for  
them to participate in forms of teaching and research that 
would enhance their leadership  capacity.

MINORITY

Culturally relevant 
and bilingual 
curriculum for 
minorities 

The project objective at primary level focused on women 
and minority teachers, helping them to integrate 
indigenous knowledge into the curriculum to ensure 
minority cultures into the main stream and to develop 
more effective approaches to bilingual teaching and 
learning. 

MORAL 
EDUCATION

The need to support 
the development of 
critical judgment of 
students for moral 
issues in their life. 

The project objective at the secondary level sought to 
support both female and male teachers in their role as 
moral educators and reflective practitioners in the period 
of rapid social change in China.  (Boyd and Pan, 2003) 



The three objectives of the SULCP project were facilitative in 
similar ways,  providing both financial aid and technical support, 
to meet closely the urgent needs of the periphery. 
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3.4   Center's Influence on Chinese Returnees and Its Relevance

• Brain drain or non-return is common problem for periphery universities and 
developing countries. 

• Therefore, the impact of advanced training abroad should be examined 
more carefully from the viewpoint of the Third World. (Philip, 1981) 

• Two indicators to analyze the effects of oversea studies.

a. the return rate   

b.  the relevance of what they learn
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3.4.1 Obtained fruitful learning experience and outcomes

• English proficiency of Chinese scholars and doctor students was increased. 
It is very meaningful for people in periphery  moving toward the world 
standard, to reach  current forefront researches.

• Chinese scholars and students  were highly dependent on center’s  
libraries. The periphery also  lacked academic information, research 
findings and advanced methods. The libraries in Canadian universities 
provided plentiful academic resources. 
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3.4.2 Understood Canadian education 

• In the multi-cultural world, it makes great sense to obtain cross culture 
understanding in education. Most of us, before the two projects started, 
knew nothing about Canada and its education. 

• Many returnees integrated their knowledge about Canadian education with 
their  experience in Canada into the courses they went on to teach in  
“comparative education”, “western educational history”, “modern foreign 
education”.  
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3.4.3 Enriched the curriculum and  teaching pedagogy

• Canadian experience supported the development of new ideas and 
curricula in education, for example Wu Kangning’s book “Educational 
Sociology”, as textbook for graduate course teaching, brought in lots of new 
ideas and approaches. 

• The two projects facilitated the teaching of Chinese returnees at their 
home universities. They have encouraged students to express their 
opinions and emphasized course outlines.
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3.4.4 Developed new curriculum and textbooks

The textbook book development and providing new courses for students 

were some of the major activities of in the SULCP project. Those activities led 
mainly by Chinese returnees and by the participation of Chinese partners , 
especially women and minority teachers. 

These activities emphasized indigenous and Chinese minority’s cultures and 
the value of women’s participation in education, instead of transferring 
western or center’s value and models into periphery.

E.g.   The Tibetan Culture Reading Book, a first of its kind in China, cultivated 
cultural consciousness of  minority  teachers and researchers, and resulted in a 
significant impact across northwest China. It received favorable attention from 
MOE,  provincial  governments, Tibetan communities and minority schools. 
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3.4.5 Developed new fields of studies

Through the  Canadian  educational / academic experience, Chinese returnees 

developed new areas of studies in education for their home universities:  gender 

equity education; multicultural education;  special education. 

Gender equity education was  not a field in China at  that time. Canadian 

experience played an important role in the field initiative and development in 

China. Zheng Xinrong  was the  last one to  study  in Canada as a doctoral 

students, and the field she  studied in Canada became her life time academic 

career  in China. The textbook  Women and Social Development and other  

book series of Gender and Education, produced by  returned woman  scholars, 

had a major impact on women education studies in China.
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3.4.6 Explored new ways of thinking

For many of our returnees, to study in Canada was their first opportunity 
being abroad. They learnt a lot of new theories and approaches, advanced 
research methods, different perspectives toward education and cross cultural 
understanding. The project activities opened  people’s minds and stimulated 
their ways of thinking. 

E.g. The moral education project activities stimulated participants the way to 
analysis their decisions from moral, environmental, political and economic 
perspectives. Teachers learnt to teach children to look at issues in multi-
dimensional perspectives, to make comparisons to different points of views 
and values, then decide what is/are more important factors to consider. New 
way of thinking helped to make better decisions for moral issues, and to shift 
their teaching approaches. 
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Part 4: Inequality or Equity Oriented on Partnership?

Equity awareness was through the whole process of the  two projects. The 

CCULP provided lots of opportunities  on cross-cultural learning and 

communication, by exchange of doctoral students and specially planned 

conferences. 

It was not simply effort to “upgrade”  doctor programs  in China on the basis 

of Western expertise, but a  process of mutual enrichment, Canadian students  

and scholars also learnt from the educational knowledge and  experience in 

China’s rich civilization. 

The conference of “Indigenous knowledge and Cultural Interchange: Challenges 

to the Idea of the University”, addressed some of the ways in which Eastern 

approaches to knowledge and the institutional patterns of higher education in 

Eastern traditions  might contribute to a rethinking of the university in the 21st

century.

4.1 Equity Awareness through Cross-cultrual learning and Communication
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4.2  Partnership Principles for Cooperation

Despite the well-recognized and significant dangers of cultural imperialism, 

base on dependency theory,  inherent in “development ” work or international  

aid projects, it is possible to orient projects in potentially positive ways. The 

partnership of the SULCP project was a truly collaborative relationship. 

• jointly designed

• jointly implemented  and evaluated. 

• respected and treated on equal ways for both sides. 

2014/9/1 22



Our project applied guiding principles suggested by  Galtung, function as 
constraints of imperialistic or dependency tendencies. 

Equity--- project aims and forms of organization should be full mutual 
agreement between center and periphery. 

Autonomy---center participants respect the theoretical perspectives rooted 
in peripheral culture and gain a thorough knowledge of this culture.

Solidarity--- encourage maximum interactions among peripheral participants 
and growing links between them and their fellow researchers. 

Participation---an approach to knowledge assumes the possibility of a 
creative peripheral contribution from the very beginning.

Guiding principles:
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4.3  Cooperation as learning process

‘Autonomy’ is regarded as a principle for international project or foreign aid 

program. However, the challenges, mis-understood and frustrated feelings 

occurred to our “center” partners during the cooperative process. It was quite 

difficult for them to gain deep perspectives rooted in peripheral culture and a 

thorough knowledge about it.  

a story in the planning period of the second project:

--- “we would like to hear from the Western experts. Please give us some 
lectures”.

--- “yes, that’s fine”.
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4.3  Cooperation as learning process

From Chinese eyes to look at the “problems”, it was another picture. Three 
factors for the communication “problems”:

• Language inefficiency Communication in a foreign language and 
unfamiliar academic norms. it was reluctant to use too many times of “I beg 
your pardon”. 

• The periphery status of mentality  It  affected the free expressions of ideas 
by people in periphery. The  frequent responses “yes, that is fine” was a 
way to say agreement with the center, and was the attitude of dependency 
upon the center. 

• The cultural rooted behavior patterns Modesty is a most appreciated 
behavior and attitude toward others. Chinese participants behaved as very 
good learners, resulted in the responses like “we would like to hear from 
the Western experts---please give us some lectures. ”
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4. 4  Friendship building through cooperation 

• A model of the friendship building   Professor Ruth Hayhoe deeply 
understand China’s culture, history, and  education, speaks fluent Chinese. 
She hosted many Chinese scholars and doctor students stayed at her home. 
She contributed her wedding gift of 2000 Canadian dollars to rural schools 
in Gansu .

• Canadian mother and Chinese mother Professor Linda Siegel and her 
Chinese partners developed deep friendship. They called each other as 
“Canadian mother” and “Chinese mother. Professor Siegel invited Chinese  
team of four stay at her home free for a whole month, to study French 
immersion curriculum.

• A friendship bridge  Dr. Julia Pan bridged the communication, coordination 
and understanding between both side smoothly and successfully. 
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Part 5: Moving away from periphery

•The Chinese universities are no longer in periphery regarding to their rich 
resources now.   (Project time: Wang Jiayi’s computer)

• Chinese universities are no longer dependent on foreign aid projects.

• The context of globalization demands internalization of higher education, 
thus international exchange activities and cooperative  research are highly 
valued in Chinese universities. 

• The return rate is  high, so brain drain is almost no longer a problem. 

• scholars in Chinese universities are no longer dependent only on on-site 
library search of literature materials for research in the “center ”. 

5. 1 Context and Resource
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5. 2   Academic gap between the “periphery ”and the “center” 

• Levels of research work in education in China are much  higher than that of 
25 years ago, when the first linkage established with Canadian universities. 
China has made great progress and upgrading in scholarship and 
methodologies, especially the two CIDA projects in education facilitated the 
upgrading of academic levels of Chinese scholars.  For example, gender 
studies have good quality and academic reputation. 

• Graduate programs in education are also enhanced and opened.  For 
example, now 1/3 of master students in CE  in SCNU have a chance to be 
exchange students;  and 60% of doctor students are foreigners, and almost 
all Chinese doctoral students going aboard for course learning or field 
study.
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5. 3   A  leadership Cohort Nurtured for international cooperation in education

Through the two CIDA  projects, a leadership cohort in education in China was 
nurtured for international cooperation and exchange programs, continuing with 
former Canadian partners.  

E.g. Chinese scholars and the Institute of Moral Education in Nanjing Normal 
University continued moral education research with Canadian scholars 
professor Boyd , Arnold and , Helwig  who have been “Adjunct Professor and 
Foreign Advisor” and expert member “Academic Advisory Board” for the 
Chinese Journal of Moral Education. The cooperative activities in moral 
education have been mainly on conferences joint paper presentation, joint 
research  on the topic of moral education in China and comparison between 
Canada and China, and joint publications. 
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5. 3   A leadership Cohort Nurtured for international cooperation in education

With the experience of the cooperation with Canadian partners, Chinese 
returnees have  piloted and led many cooperation projects for research
and  for professional development. They have a mission to step out on China’s 
behalf to do international development work or to provide successful 
experience and models for other countries’ developmental projects.  

---visiting scholars to other countries

---Fullbright project visiting scholars

---DFID consultant/ World Bank educational consultant

---UB project in charge

---Unicef project in charge, 

---joint projects in charge with US/Japan/ UK partners

2014/9/1 30



5. 4   Nurtured cohort academic and educational leaders
for domestic development

The projects nurtured key professionals and scholars for Chinese normal 
universities. 

---Professors and leading professors

---Doctorate program supervisors and doctorate program directors

---Directors of research centers or research institutes

---Dean and vice Deans of faculties of Education in normal universities

---Chairs or associate chairs of academic /professional associations at 
provincial and national levels

---President, vice presidents of normal universities

---Director of Provincial Education Bureau
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5. 4   Nurtured cohort academic and educational leaders 
for domestic development

• First doctor program in special education in China（Fang Junming）;

• First  research institute on educational experimentation in China and a 
national educational experimentation association（Tian Huisheng ）;

• Language immersion educational reform(Qiang Haiyan);

• Contribution to regional curriculum reform;

• Contribution to National Bases for Humanities and Social Studies;

• Influence on national research priorities in education.
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Part 6: Conclusion 

• The relationship of center-periphery does not inevitably result in 
dependency 

The participants in the periphery in the two CIDA projects played an

positive and important roles during the whole process of the projects. 

• The dependency of periphery upon center is not inevitably unequal and 
dominated

The relationship between the center and periphery in the two CIDA 
projects is equal in nature, with mutual respect, mutual understanding and 
mutual benefits. 

6. 1 The relationship of the Center and Periphery
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6.2 The Relationship between International Project and
New-colonialism

• International projects and foreign aid programs  do not necessarily result in 
new-colonialism. 

The four principles for partnership as Equity, Autonomy, Solidarity and 

Participation, were carried out  through the whole process of the two CIDA 

projects, from the designing, implementation, and evaluation.

• The mutual respect and benefit are not an automatic outcome of an  
foreign aid project.

It demand a great deal of endeavor by  both sides, especially by the  center. 

Professor Hayhoe, the  leading  scholar, core designer of the  two CIDA projects, 

played the key  role for the endeavor in Canadian side.
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6. 3 Essential factors required for successful international 
projects or foreign aid programs

• Project objectives must meet the urgent needs from periphery; 

• Project planning and implementation must be participated in and decided 
by both  center and periphery; 

• Participants from both sides should develop awareness, knowledge and 
capacity of cross-cultural understanding; 

• Oversea studies in center institutions must be relevant to the needs and 
domestic development of the periphery.  
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Part 6: Conclusion 

• As a great achievement of the two CIDA projects, Chinese academic level  in 
the fields of education, the faculties of education and the normal 
university, are moving from periphery, and are willing  to move forward to 
center positions. 

• Even though Altbach (1981) believes that movement from the periphery to 
the center is not impossible, but it is very difficult. Our two CIDA projects 
makes the movement not only possible, but also successful. 

2014/9/1 36



Part 7: Perspective: Future of the Partnerships in Education

• Higher education in China experience rapid development, building up 
flagship universities such as 98/5 and “211” universities, and expanding the 
numbers of institutions and their enrollments. The development of Chinese 
normal universities have the same trend and directions, driving for 
excellence of education and research, in order to move toward center. 

• Compared with the teachers education and academic research in the fields 
of education, Canadian universities is higher than the counterparts on 
China’s side, the gap narrowed but still exists. 
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Part 7: Perspective: Future of the Partnerships in Education

• Further cooperation with Canadian partners is needed in these fields:

joint research in the deep and higher levels;  joint doctoral programs;     

university level collaborations.

• In developing further academic and professional relations in education 
between Canada and China, financial aid is not an urgent need or not 
necessary, but technical support will continually make great sense for China 
side.
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Part 7: Perspective: Future of the Partnerships in Education

The future of Canada-China university linkage and  collaboration in 
education will play a very important role  in cultural exchange and high-level 
scientific research in  confronting the global challenges.
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